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CHAPTER I 
THE NATURE, SCOPE, AND FUNCTION OF THE PROBLffilf 
Introduction 
Today, one of the important problems confronting the teache 
d the curriculum planner, is what to do to help the 
child in the regular classroom. As the slow learners con-
titute the lower fifth of the class, this situation exists in 
lmost every classroom. If these children are properly educated 
hey have a chance to become good, solid citizens; therefore, 
pecial attention should be given to make their education more 
f a su ccess. They should not be labelled as failures and gl-
owed to have little or no satisfaction in their learning exper~ 
should be developed into the best and most worthwhile 
·ndividuals they are capable of becoming. 
Regarding the education of the slow learning child as a 
. ertinent problem the authors of this study plan to develop and 
I onstruct materials that will aid the teacher with the slow-
earning group in the regular classroom. 
Statement of the Problem 
• 
The aim of this study is the construction of a unit and work 
of exercises for the slow learner to develop comprehension 
d increase study skills for use in the teaching of an American 
istory unit on the Westward movement in the United States on a 
ixth grade level. 
========~F==-=-=-~~-~-=========================================================~p-=~---== 
Justification and Scope 
In the sixth grade the teaching of the growth of the United 
States is included in almost every course of study. Because of 
the inability of the slow learner to handle the reading of the 
basal American history texts, the writers feel there is a defi-
nite need to adjust reading material in this subject to the level 
of the slow learner. 
It is believed that this area, in the history of the United 
States, is a part of the heritage of every young American and he 
. 
should not be deprived of all the historical and romantic drama 
of the growth of his country because he is incapable of handling 
the social studies program if it is presented to him on a sixth 
grade level without any adjustment to his needs. 
CHAPTER I:L 
CHARACTER ISTICS AND READABILITY OF 
THE SLOW-LEARNING CHILD 
The school should help the slow-learning child develop 
within the limits of his ability, into a socially adequate and 
responsible citizen. There are certain well defined character-
istics of the slow-learning child besides his mental develop-
1ent and ability that must be given consideration in planning 
his education. The following list is based on the findings o£ 
Baker,l Burton,2 Featherstone,3 Garrison,4 Hildreth,5 Ingram,6 
Long, 7 Reavis, 8 Strang, 9 and the Thirty-Fifth Yearbook of the 
1 Harry J. Baker, Introduction to Exceptional Children 
ew York: The MacMillan Company, 1944}, pp. 24'7-249. 
2 William H. Burton, The Guidance of Learnin~ Activities 
(New York: D. Appleton-Century Company,"-!944), 52 pp. 
3 w. B. Featherstone, Teachin~ the Slow-Learner (Bureau of 
Publication. New York: Teachers College, Columbia University, 
1941), PP• 4-6. 
4 Karl C. Garrison, The Psychology of Exceptional Children 
(New York: The Roland Press-co., 1950), 1S4 pp. 
5 Gertrude Hildreth, Learnin~ the Three R's {Philadelphia: 
ducational Publishers, Inc., 193 )-;--2"90 pp. -
6 Christine P. Ingram, Education of the Slow-Learning Child 
(New York: World Book Company, 1935), 392 pp. 
7 Elizabeth Long, "Adapting the School Program to the Slow-
Learning Child," Educ~tional Method, 9:73-83, November, 1929. 
8 Paul B. Jacobson and William c. Reavis, Duties of School 
rinci als (New York: Prentice Hall, Inc., 1942), 38'7 pp. 
9 Ruth Strang, Introduction to Child Study (New York: The 
~acMillan Company, 1938), 4'75 pp.-
3 
I National Society for the Study of Education.lO 
! 1. In physical development he is like the normal. His in 
terests are not as wide or varied, but he can readily take his 
i 
!place in games with the normal group and learn to conform to 
group procedures and codes. 
I 2. His language development is slower than that of the 
\i normal. He forms fewer associations and forms them more slowly. 
!! vocabulary development and word meanings come more slowly and 
d 
only through actual experience. He exhibits weakness in fonning 
I 
associations between words and ideas. 
3. His rate memory is better than his associative and 
\logical memory. He shows his greatest weakness in problem 
solving. He learns slowly and forgets quickly. 
4. He is interested in the constructive and 11 doingn side 
of experience and profits by this form of expression, though he 
lis not so competent manually as the bright. His technical 
!horizon is .narrow even in lines of work in which he is highly 
interested. 
5. He is limited in the powers of independence, initiative, 
and resourcefulness, and requires more direction and more fre-
quent opportunity than does the normal child to plan and to 
carry out activities within his ability. 
II 10 "The Grouping of Pupils," Thirty-Fifth Yearbook of the 
~ational Society for the Study of Education, Part I (Bloo~ington, 
Illinois: Public Schoor-PubliShing Company, 1936), 5 pp. 
I 
6. He does not readily discriminate differences or recog-
nize similarities as does the normal child. His abilities to do 
these things are developed by repeatedly directing him to ob-
serve and to make comparisons. 
7. His ability to form judgments, to generalize, and to 
understand abstractions is limited. He is led to generalize 
only through being helped to appreciate the application of gen-
eral principles to a large number of specific instances. He can 
understand simple generalizations only when they are built up 
from a number of concepts. He thinks more often in terms of im-
mediate objectives, and he deals largely in things concrete. /. 
Emphasis must be placed upon details, not upon broad general 
ideas. The dull-pupil generalizes and applies processes only to 
problems well within his training and experiences. He requires 
concrete expression and has difficulty in using symbols because 
he is impressed by the physical and mechanical aspects rather 
than the significance of situations or the abstract. 
8. He is slower in detecting and correcting his own errors 
than is the normal child and needs specific guidance if he is to 
profit from experience. He possesses limited powers of self-
criticism and often does not know whether he is right or wrong. 
9. His outlook or point of view is extremely local. 
10. He is an inveterate and confirmed guesser. 
11. He has a limited power of assimilation. He is illogi-
cal partly owing to his limited number of ideas. He is better 
able to execute than plan. He is a pattern-reacting individual 
5 
I 
for, lack ing the ability to organize thing s for himself, he 
tries to live by the rule-of-thumb. He understands and learns 
general processes through situations in which specific habits 
and automatic responses are formed. 
12. His ability to analyze and to reason is limited be-
cause his judgment is poor. He depends upon constant guidance 
and sympathetic encouragement of the teacher. 
13. His muscular coordinations and motor skills are in-
ferior. Therefore, in mechanical tasks they do not set a high 
standard of efficiency. 
14. He has imitative capacities rather than creative be-
1
cause he is low in imag ination. 
15. He lacks system in working. He has good but vague 
intentions. 
16. He has low reading ability. He does very little out-
of-school reading beyond the comics. 
17. He lacks social intelligence. His personal qualities 
tend toward t h e undesirable and anti-social. He is apt to be 
selfish and self-centered, although notable exceptions can be 
found. He is shy in m~~ing social contacts, and often shows 
poor judgment in selecting companions. 
18. He is mentally immature, following the principle of 
"never do today what can be put off until tomorrow." 
19. He needs more time to do his work than the normal. 
If the education process is arranged to allow him to proceed at 
his own rate, he can develop some power of self-criticism. He 
6 
I 
is slow in getting underway and weak in transfer, and uses a 
thing in the situation in which he learns it. He cannot trans-
fer it out of its original setting. Hence, the dull child must 
acquire through direct teaching much knowledge that the bright 
child acquires incidentally. 
20. He often exhibits fears about his work because of a 
feeling of insecurity and needs to have his confidence built up 
constantly. 
21. He does not grasp long or complicated problems, but 
he responds well to responsibility for little extra jobs on 
routine matters. 
22. His power of attention is limited, as in his use of 
experience. Because he works less intensively than normal 
children, he does not fatigue so easily. Concentrating on in-
tellectual tasks becomes increasingly difficult. He lacks the 
ability to carry a sequence of ideas long enough to reach a 
distant point. 
23. He learns by very simple mental processes and has a 
poor understanding of the processes of his work. 
24. Illnesses are somewhat more common than for the more 
favored groups; thus he loses more time from school. 
25. He is constantly being accused of poor conduct, incli-
nations to truancy, willful disobedience, poor attitudes, waste-
fulness, lack of persistence, destructiveness, lack of coopera-
tion, etc. 
7 
26. He needs a great deal of practice and repetition be-
cause of the limited amount of transfer or 11 carry-over11 from the 
learning to its application, or from the learning of one fact t 
the learning of another. 
27. He cannot cover up his special disabilities as can 
bright, b~t he does employ his abilities such as they are. For 
example, he may learn the number combinations but be unable to 
use the combinations correctly in problem solving that requires 
reading comprehension and reasoning. He cannot analyze nor syn 
thesize as well for problem solving purposes as brighter pupils. 
He tends to respond to problems involving reasoning in a stereo 
typed, mechanical fashion or according to pre-established habit 
patterns. He fails to compensate for his shortcomings as well 
as brighter children. 
28. He fails to follow directions adequately. 
29. He comprehends questions with difficulty, though he 
understands the language used, and forms meaningful associat 
less readily than the normal. 
30. He exhibits inertia toward new methods of attack on a 
problem and cannot respond to cures successfully as the normal. 
31. He is often optimistic of his ability to meet any sit-
tion at the outset, but he is easily discouraged when diffi-
culties arise. He lacks resourcefulness in getting out of a 
difficulty. He does not vary procedures in meeting emergencies 
as adequately as the normal or brighter children. 
8 
32. He has difficulty in suspending judgment, in weighing 
alternatives, or in choosing the correct alternative of several. 
33. He was probably a little late in learning to walk and 
talk. His parents have tended to push him to do things before 
he was ready, and he probably repeated at least one grade. 
34. In such matters as excitableness, oversensitiveness, 
shyness, repression, and apathy, marked variations from normal 
behavior are encountered rather more frequently among slow-
learning children than among average children. However, this 
group is quite as variable as any average group, and one should 
not conclude that every slow-learning child inevitably has 
emotional or temperamental difficulties. 
35. He probably seemed somewhat immature when he started 
school, though about the same age as average or bright children. 
36. He probably adjusted himself to the school situation 
rather slowly and found it difficult to do first grade work. 
37. He shows an inability to take a body of material and 
out of it draw facts which are pertinent in a given situation. 
38. Disability cases in reading are more frequent than 
among normal children. Handling standard textbook materials 
present difficulties. 
39. Juvenile delinquents are most frequently recruited 
from this group. 
40. When finishing school he will: 
a. Fail to do work of college entrance standard 
b. Undertake the unskilled or semi-skilled 
type of work 
9 
c. Be restless in his social contacts partly 
because of his low economic level 
d. Tend to follow blindly any offer of improve-
ment, even though it has no sound basis 
e. Probably change jobs frequently 
f. Not show any quality of leadership except 
in very small groups 
g. Confine his reading to newspapers 
h. Go to movies of the cheaper variety 
i. Be susceptible to advertising, slogans, 
and fads, and may be the dupe for clever 
and designing individuals whose motives 
are open to question 
It is of primary importance that the classroom teachers 
keep these cha~acteristics in mind when approaching the problem 
of readability as it relates itself to the learning process. 
Readability has been approached from the comprehension, vocab-
ulary and interest factors in this study. 
In the broadest sense, readability is the sum total of all 
those elements within a given piece of printed material that 
affects the success that a group of readers have with it. The 
success is the extent to which they understand it, read it at 
an optimum speed, and find it interesting. Success depends up 
other things besides the printed material itself. It depends 
upon the readers, his skill in reading, his intelligence, his 
experience, his maturity, his interest and purpose in reading. 
A book that is readable for a skilled reader is unreadable for 
one less skilled. 
Readability is a two way proposition. The first consider-
ation is the reader, his experiences, his interests, his feel-
ings, his motivations, his language facility, his needs, his 
reading and study conditions. Any means of predicting readabil-
ity is valid to the degree that the reader is taken into ac-
count. The second consideration is the interest level, the 
language, the mental construction, and the mechanical features 
of reading material. All of t h ese factors appear to be highly 
related and in a sense inter-related.11 
If readability of a passage could be evaluated accurately, 
the estimate would have two major values; Placing the book on 
the same scale of comprehensibility; and indicating to writers 
of books for specified populations, t h e nature and difficulty 
of a book or passage.12 
COMPREHENSION 
The criterion of readability in the sense of comprehensi-
bility is some measure of understanding what is read. The most 
thorough-going and extensive investigation of the factors that 
contribute to readability of a book was by Gray and Leary.l3 
llEmmett Albert Betts, "Readability: Its Application to thE 
Elementary School," Journal of Educational Research, February, 
1949. pp. 437-443. 
12 Irving Lorge, "Predicting Reading Difficulty of Selec-
tions for Children," Elementary English Review, ·xvi, October, 
1939. PP• 229-233 
13 William s. Gray and Berni ce E. Leary, What Makes A Book 
Readable (Chicago: University of Chicago Press~35), 35g pp. 
Their tests on 1,690 average adults revealed that at least one-
third of the number had reading ability below seventh grade 
level. .A formula was devised for the prediction of difficulty 
from the following eight elements: 
1. Number of different hard words(Not on easy 
word list of 756 words) 
2. Number of easy words 
3. Percentage of monosyllables 
4. Number of personal pronouns 
5. Average sentence length of words 
6. Percentage of different words 
7. Number of prepositional phrases 
8. Number of simple sentences 
Other structural items not mentioned in the above list 
which were found to be of significance were: 
1. Percentage of complex sentences 
2. Number of compound-complex sentences 
3. Number of complex sentences 
4. Percentage of simple sentences 
5. Number of compound and compound-complex 
sentences 
6. Number of clauses introduced by 
subordinate conjunction 
7. Number of clauses introduced by 
relative pronouns 
=====!!====-=-=-===-----·----------------
:l2 
Ojemannl4 found the average reading ability of 365 parents 
to be not above grade eight level, and that at least half of thE 
group had considerable difficulty in comprehending passages 
from various parent education materials. A quantitative analys-
is of the causes of difficulty revealed that the number of com-
plex sentences and the number of prepositions inclusive and 
exclusive of infinitive signs had a fairly high correlation witl 
difficulty when vocabulary was held constant. 
Dole and Tylerl5 tested colored adults of limited ability 
and found that three factors which correlated highest with read-
ing difficulty were the numbers of different technical words in 
the selection, tbe number of hard non-technical words, and the 
number of indeterminate clauses. An acknowledged weakness of 
this study is its limited sampling of adults. 
Vogel and Washburne16 conclude that children cannot be ex-
pected to learn from books which are so written that the mech-
anical difficulty of reading them occupies the center of the 
children's attention. It is only by giving children plenty of 
14 Ralph H. Ojemann, "The Reading Ability of Parents and 
Doctors Associated with the Reading Difficulties of Parent Ed-
ucational Materials," Researches in Parent Education II, Univ-
ersity of Iowa Studies, Studies in Child Welfare, VIII, March, 
1934. PP• 11~32. 
15 Edgar Dole and Ralph w. Tyler, "A Study of the Factors 
influencing the Difficulty of Reading Materials for Adults of 
Limited Reading Ability," Library Quarterly, IV, July, 1934. 
PP• 384-412. --
16 Mabel Vogel and Carleton Washburne, "Grade Placement of 
Children's Books," The Elementary English Review 38:355-364, 
January, 1938. 
- ' 
! reading at their own level ability that fluency and a real de-
\ sire for reading can be developed. II 
! Lorgel7 found that in order to apply the Gray and 
II 
Leary II 
technique to children's reading and to obtain a measure of read- 11 
\ ing difficulty in terms of reading scores, made a study of pre-
·ldictabili ty of the grade scores for the 376 items included in 
\the McCall and Crabbs Standard Test Lesson in reading books II, 
~ V. He found that the addition of words are variable to the 
\Gray and Leary formula, namely, a weighted index of the frequen-
lcy of words raised the accuracy of prediction appreciably. 
Vogel and Washburnel8 drew up a formula based on the fol-
lowing factors other than vocabulary for which grade placement 
could be estimated: 
1. The number of different words per 
thousand words of text 
2. The number of uncommon words per 
thousand 
3. The number of simple sentences in 
seventy-five successive sentences 
l 
I 
I 
. 1\ 4. The number of prepositions per 
thousand words 
I 
Burkel9 found that reverting to a certain sentence type 
17 Irving Lorge, "Pre~icting Reading Difficulty of Selec-
tions for Children, 11 Elementary English Review, XVI, October, 
1939. PP• 229-233 
18 Vogel and Washburne, op. cit., 373-381 
1\ 19 C. Burke, "A Study of the Influence of Some Factors in 
!Style of Composition on the Interest Comprehension, and Rate of 
1 !l;t~ading of Fourth Grade Pur>ils,." Journal of Experimental Educa-
 IV, June, 1936. PP• 303-o2. --
========~~==~~==~== 
-·· i ' :t4 
consisten tly does not increase comprehension. There was also 
some evidence that fourth graders liked to read stories with 
short, simple sentences, in preference to those containing long, 
involved, complex and c ompound sentences. 
The longer the sentence, the more probable it is that it i~ 
complex or perplexing. Each f ormula, whenever it u ses an ele-
ment in addition to vocabulary includes some measure of sentence 
structure, such as the average number of words per sentence, or 
the number of sentences that are simple, or some combination of 
such observation. 
Ayer20 concluded that analyzing the difficulties as a whole 
it appears that comprehension is blocked to a great extent by 
difficulties unessential to history, especially figurative lang-
uages and abstract words. 
Increasing attention is being paid to readability in the 
construction and selection of a book for primary pupils. The 
readability of printed materials depends on the kind and number 
of ideas they contain, upon vocabulary, sentence structure, 
style of language expression, illustrations, familiarity of 
ideas, typography and page arrangement. The closer textbook 
language approximates conversational style, the easier it is for 
the primary pupil to comprehend. The use of conversation by the 
20 Adelaide M. Ayer, "Some Difficulties in Elementary 
School History,"(Bureau of Publications. New York: Teachers 
College, Columbia University, 1926) 70 pp. 
~5 
child characters that the pupil can identify with himself or his 
playmates, makes for easy reading. 21 
VOCABULARY 
Betts22 states that some structural elements tend to oper-
ate differently at low levels than they do at high levels of 
reading ability. Uncommonness of words appear to be a greater 
handicap to children than to adults. In general, easy material 
has short sentences and a high proportion of common words, mon-
osyllabic words and personal references. Difficult material has 
long complex sentences and a high proportion of uncommon words, 
1 different words, polysyllabic words, and prepositional ~rds and 
phrases. 
Yoakum in 1939 reported a technique for grading books based 
on an index figure derived from Thorndike's Teachers Work Book 
of 20,000 words. The words from a minimum of 10 selected pages 
are tabulated and given Thorndike's ratings. The average index 
number is checked against a reading difficulty scale to obtain 
a grade placement of a book. 
Betts23 found that readability is significantly affected 
21 Gertrude Hildreth, "Reading Programs in Grades II and 
III," Forty-Eighth Yearbook of the National Society for the 
Study of Education, Part II TBloomington, Illinois: University 
of Chicago Press, 1949), 343pp. 
22Ennnett Albert Betts, "Readability: Its Application to the 
Elementary School," Journal of Educational Research, February, 
1949. PP• 437-443. 
23 Loc. cit. 
and influenced by: 
1. Average sentence length in number of words 
2. The number of simple sentences 
3. Number of per-prepositional phrases 
4. Percentage o~ different words in a selection 
5. Number of uncommon words in terms of 
Thorndike's index numbers 
6. Number of vords with two or more syllables 
7. Number of adjectives, adverbs, personal 
pronouns and otherwise related to human 
relationships 
Vocabulary is a major element in the readability of prim-
ary grade materials. The smaller the number of new words and 
. , . 
the smaller the number of words that are not familiar to a chiJd 
through listening to conversation, the easier it is for him to 
read and comprehend. The publishers of modern readers check 
the vocabulary of the book units against standard word lists or 
a means of grading books according to the level of word 
difficulty. 24 
McKee25 has suggested that one may observe the extent o~ 
the pupil's understanding of the meaning of words and of var-
ious language construction when one reads aloud or engages in 
instructional talking. No pupil can be expected to understand 
24 Loc. cit. 
25 Paul :McKee, "Reading in the Elementary School," Forty-
Eighth Yearbook of the National Society for the Study of Educa-
tion, Part II (Chicago, Illinois: UniverSity-of Chicago-Press, 
T97:m. 145 PP• 
readily in his reading the meaning or words and language con-
struction which he does not understand in his listening. 
If you have a good sized vocabulary, that is, a store of 
words plus their meanings, neatly filed away in your mind, then 
you will be able to understand almost anything. 26 
That technical and abstract words have an important influ-
ence on readability is shown by the result of a study by T. E. 
Robinson27 of fifth, sixth, and seventh grade history books used 
in the twenty largest cities in northern New Jersey. Robinson 
found a marked increase in dirficulty in textbooks of the sev-
enth grades. This seemed a material consequence of increased 
abstractness and absence of vocabulary control, conditions which 
are usually prevalent in curriculum material after grade three. 
INTEREST 
Witty and Kopel28 state that in general the t:y-pes of re9:d-
ing preferred by mentally dull children differ but slightly rrom 
those preferred by mentally average and bright children. The 
dull children apparently like humorous items less than do other 
groups, and, of course, they frequently choose selections or 
27 Thomas E. Robinson, "Reading Difficulties in History 
Texts," Unpublished Doctor's Thesis, Rutgers University, 1940. 
41 PP• . 
28 Paul Witty and David Kopel, Reading and the Educative 
Process (Boston: Ginn and Company, 1939), 30 pp.---
:1:8 
..II_ 
such difficulty that it is improbable that much success or un-
derstanding can attend their reading. 
Witty29 states that specialists in reading recommend that 
teachers utilize existing interests as a starting point for in-
struction, but they are fully aware that some interests are 
transitory and that others are unworthy of extension. Therefore 
it is suggested that teachers aim to modify old patterns, create 
new interests, and raise the level of pupils' tastes. A bal-
anced reading progrmfi of study of children's interests becomes 
a basic consideration. 
Lozar30 found in the study of interest and selection in 
readability of bright, average, and dull reported in 1937, the 
J pupils' ages ranged from ten to t h irte.en years. The table be-
low showed striking similarities of all of the groups in rela-
tion to interest. 
TABLE X Boys N = 990 
Per Cent Bright Per Cent Average Per Cent Dull 
Adventure 33.0 Mystery 23.4 Mystery 30.8 
]ilystery 19.7 Adventure 22.1 Detective 29.2 
Detective 14.2 Detective 18.1 Adventure 9.8 
Science 10.4 History 13.6 History 7.9 
History 7.0 Invention 8.2 N a ture-A..J.imal 7.9 
29 Paul Witty, Reading in ·Modern Education (Boston: D. c. 
Heath and Company, 1949), 3lg-PP• 
30 May Lozar, "Reading Interests, Acti~vities, and Opportu-
nities of Bright, Average, and Dull Children,"(Teachers College 
Contributions to Education. New York: Teachers College, Colum-
bia University, 1937), p. 56 
1_9 
TABLE XI Girls N = 955 
Per Cent Bright Per Cent Average Per Cent Dull 
Mystery 27.1 Mystery 32.3 Fairy Tales 38.3 
Adventure 27.1 Fairy Tales 21.1 Mystery 21.8 
Fairy Tales 21.0 Adventure 14.1 Detective 8.6 
Novels 14.4 Home & Schoo 1 7.0 Adventure 7.6 
Home & School 9.3 History 6.2 Home & School 6.6 
As can be seen there is a high correlation with the three 
groups in relation to reading interests and selections. 
A dull post adolescent pupil fourteen years of age does 
not willingly read the material for ch ildren at the eleven year 
old level, but he is often forced to choose it because no reallJ 
suitable material is at hand. 31 
Sterner32 found that high school pupils selected the same 
specific titles in each medium regardless of sex, school, grade, 
intelligence, or socio-economic status. The popularity among 
high school pupils of the major adolescent interest is also ev-
ident in the specific titles which adolescents choose most often 
in each. 
31 Harry J. Baker, Characteristic Differences in Bright 
and Dull Pupils (Bloomington, Illinois: Public School Publish-
ing Company, 1927), 118 pp. 
32 Alice P. Sterner, Radio, Motion Picture and Reading In-
terests (Bureau of Publicat1ons, New York: Teachers College,--
Columbia University, 1937), p. 59 
20 
Hildreth33 states that another element of readability, one 
that is not easy to measure, is reader appeal or the interest 
that certain types of material hold for different pupils. 
Reading -content has been greatly influenced by the empha-
sis on social development. Lacey34 states that the content may 
well be regarded as an index of what people think children are 
interested in and need to know about the social world in which 
they live. 
In relation to this concept of interest as it relates it-
self to readability, McKee35 concludes that by discovering each 
pupil's strength and weaknesses in reading ability, such study 
can identify the particular reading skills which he can and 
needs to acquire now, and which need to be given particular em-
phasis. Discovering the scope and nature of his voluntary read· 
ing indicates the reading interests which he needs to develop. 
Its identification of topics in which he is interested and on 
his level of reading ability enable the teacher to select read-
ing matter which has sufficient interest appeal to stimulate bis 
desire to read that which he is able to read. 
33 Gertrude Hildreth, "Reading Programs in Grades II and 
III," Forty-Eighth Yearbook of the National Society for the 
study of Education, Part II TBloomington, Illinois: University 
of Chicago Press, 1949), 343 PP• 
34 Jay M. Lacey, Ph. D., Social Study Concepts of Children 
In The First Three Grades (Bureau of Publications, New York: 
Teachers College, Columbia University, 1932), 89 pp. 
35 Paul McKee, "Reading in the Elementary School," Forty-
eighth Yearbook of the National Society for the Study of Educa-
tion, Part II (Chicago, Illinois: University of Chicago Press, 
'I949', 145 PP• 
21_ 
The foregoing, then, in relation to interest and readabil-
ity in general, does not place too much emphasis upon I. Q. 
The mental test does yield a useful indication of the status 
the child has attained in one phase of development. Therefore, 
test results should be considered as one item among many in 
planning a program best adapted to the needs of each child. 
In relation to this problem unusual word order and a de-
gree of remoteness of the idea from the readers past experience 
must be taken into account. The word meanings may be f~~iliar 
but they may be put together to make a statement that has little 
relation to the reader's experience or thinking. This factor 
has been little studied, except perhaps in a count of abstract 
terms. 
With reference to face type or style most researchers are 
agreed that it develops when the conditions of reading are dif-
ficult as, for example, with a distant sign, width, and uniform-
ity of strokes, is important to readability. For ordinary read-
ing, with the type faces in common use the effect is not so 
pronounced except in the case of extreme or ornate styles. 
There is little difference in readability when using a glossy 
paper versus an unfinished paper. The reader evidently adapts 
himself to any possible reflections from the glossy surface. 
Readability formulae have at least two fundamental weak-
nesses: They do not directly evaluate conceptive difficulty, 
nor do they consider the way in which the text is organized. 
!The concepts within a passage may be involved and obtruse for 
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the reason that the ideas are remote from experience; or be-
cause they are inadequately explained; or because they are ex-
traordinarily abstract. Many history texts, for instance, 
suffer from the nature of the abstractions rather than from the 
level of vocabulary. No other internal elements of comprehensi-
bility have been found useful in estimating passage difficulty. 
It is quite probable that, considering the ambiguity of the cri-
terion, no other factor would add substantially to predictions 
of expressional difficulty. 
None of the formulae thus far developed gives adequate con-
sideration to the concepts involved in texts. The primary 
!consideration has been given to elements of expression. There 
is also a great confusion about the meaning of reading compre-
- I 
hension scores themselves. It has been indicated that the dif-
ference between the reading comprehension in an average third 
and in an average fourth grade is much greater than the differ-
ence between the reading comprehension in an average tenth and 
in an average eleventh grade. 
Interest and appeal do not depend solely upon the subject 
matter and theme. They depend upon the style and expressional 
elements in the book. A book may lose its interest for young 
children even though it has many colorful elements, if the pre-
sentation has complicated sentence structure, abstract concep-
tions and too great a concentration of ideas. The most import-
ant consideration of course is the reader as shown by the slow 
learning child. L. 
I 
II I 
·t 
The curriculum, of course, determines the subject matter 
I 
:materials which in turn determi ne content. Children in six th 1 
~, grade are not usually asked if they would be interested in a cer-1 
i 
I 
tain aspect of history. However, they may be asked whether they lj 
lwill find the treatment of this particular information of any 
II interest to them. 
'i 
"Therefore, after you have shortened your sentence and 
! thrown out bothersome affixes, you have to do one more thing 
~~- to mak~ yourself understood. You have to keep talking about 
I people." 36 
I In the subject matter areas selecting a book that will be 
jwithin the _comprehension of the lower half of the class whose 
!characteristics have been examined, is most important. We must 
' 
!l make certain that no unnecessary difficulties keep the less able 
II 
!I learners and readers from learning their his tory, geography and 
II science. 
It is recognized that learning to read increases the child~ 
I 
1 sense of power and opens the door to new satisfactions and new 
- -
! sources of knowledge. Throughout all stages of the learning 
I, 
j ~rocess this is also a primary concern. This is the logical 
' 
1corollary to the fore going emphasis on the interest factor. 
I 
This approach guarantees the child the chance to follow worth-
I 
while interests in a program characterized by systematic and 
36 Rudolph Flesch, The Art of Plain Talk (New York: 
i 
I 
! 
I 
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Brothers Publishers,-r946}; p. 49 Harper il 
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continuous evaluation and gnidance. In such a program as this, 
successful achievement and disciplined growth are assured. 37 
37 Paul Witty, Reading In Modern Education (Boston: D. c. 
Heath and Company, 1949), p.~6. 
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CHAPTER III 
A SUBJECT-MATTER UN IT FOR DEVELOPMENT 
IN GRADE SIX F'OR THE SLOW LEARNI NG CHILD 
HOW THE UNITED STATES REACHED THE PACIFIC 
It is t h e purpose of this unit to present to the slow 
l earning child a glimpse of an exciting period in the history 
of his country. Because the slow learner is more concrete mind-
ed than other children, it is necessary to use many concrete 
illustrations to make the concepts more meaningful. Pictures 
should be used extensively. Handwork must be provided because 
it has more importance to the slow learner than to the average 
or superior ch ild. 
As reading is an especial handicap to this group, the read-
ing material has been adjusted to a readable level providing a 
bibliography of books with a h i gh interest and a low vocabulary. 
It is the desire of the writer that this unit will stimu-
late and interest the child in the history of the United States, 
and lead him to a better understanding of his heritage so that 
he may develop into a better and more useful citizen. 
UNDERSTANDINGS 
1. In t h e years 1800-1870 the people of t h e United States 
moved their frontiers from the Appalachian Mountains to 
the Pacific Ocean. 
2. These fron t iers were moved westward to the Pacific by pur-
chasing land, by making treaties, and by annexing land. 
1 ... 
/ 
3. Four kinds of people opened the West: explorers, trappers 
and fur-traders, pioneer settlers, and farmers. 
4. It was through the efforts and courage of the scouts and 
pathfinders that trails were discove~ed and mapped that 
would make it possible for the pioneers to travel to the 
"') new lands. 
5. People traveled west in groups so they could provide pro-
tection for themselves against the Indians of the Plains. 
6. Pioneers had to be completely independent and provide 
their own food, clothing, and shelter. 
7. The newly invented steamboat, railroads, and canals in-
creased travel and trade between the industrial East and 
the agricultural West. 
8. The discovery of gold led to the rapid settlement of Cal-
ifornia and the Pacific coast. 
9. Americans showed themselves to be a restless, energetic, 
and freedom loving people. 
10. Many new states were created from the western territory and 
were added to the Union. 
APPRECIATIONS AND ATTITUDES 
1. An interest in the story that history has to tell. 
2. An attitude of a~uiration for the courage and fortitude 
of the hardy pioneers. 
3. An appreciation of the contribution of mapmakers. 
4. A realization that great things are not accomplished 
easily and quickly. 
5. A realization of how different life was in the days of 
the period of the settlement of the West. 
6. A beginning appreciation of the kinds of contributions 
that an individual can make to his country. 
l 
II 
11 SKILLS AND HABITS 
~ I 
I! 
./ 
1 1. Ability to use very simple maps to illustrate reports. 
1\ 
2. Ability to locate the rivers, mountains, frontiers, 
settlements and trails that will lead to a better 
understanding of the unit. 
3. Ability to select an interesting excerpt from a simple 
supplementary book to read aloud for the enjoyment of 
other classmates. 
4. Increased skill in letter writing. 
5. 
6. 
8. 
9. 
Increased skill in preparing simple oral reports. 
Ability to find meaning and to use correctly the new 
words in the vocabulary of the unit. 
Ability to use properly and neatly the tools and 
materials needed for construction work. 
Ability to contribute a simple piece of work that will 
be a credit to the individual and to the connni ttee. 
Increased ability to make helpful suggestions for 
cormnittee plans. 
OVERVIEW 
In "t:Q.e year 1800 the frontier of the United States was the 
west bank of the Mississippi River. With -the purchase of Louis-
iana in 1803 the country doubled its size. Upon the acquisition! 
of this land two explorations were sent out: Lewis and Clark to 
the Northwest, and Pike to the Southwest. I 
[ With the purchase of Florida from Spain in 1819 the United 1 jStates gained complete possession of the Atlantic seaboard. 1 
By 1840 many families from the East were eager to travel to l 
the new lands in the West but they needed maps of the route to 
1take and information about the type of country they would be 
[! passing through. To provide this information for the adventur ... 
il ous Americans, Captain Fremont was chosen to - survey a route to 
:l the Northwest. He took with him, as a guide, one of the best ,I 
i\ Indian scouts in the country, Kit Carson. Fremont returned withl' 
11 a map of the Oregon Trail and because of his success he was 1 
':known as the great "pathfinder" of the west. ~=11====~ 
~t . I 
II 
More territory was a dded to our country when Texas, after 
winning her freedom from Mexico, asked to be annexed to the 
Union. Because of the ·annexation, a boundary dispute arose be-
tween the United States and Mexico, and war was declared. The 
short war that followed was won by our country and Mexico ceded 
the great southwestern area known as the Mexican Cession for th 
sum of fifteen million dollars. 
Great Britain and the United States both had claims to the 
great northern region west of the Rocky Mountains known as the 
Oregon country. In 1846 a treaty was made between the two coun 
tries drawing the boundary line at the 49th parallel. 
With the discovery of gold in California, the great nGold 
Rush" of 1849 began. Thousands of people, called the nForty-
niners" poured into California seeking to make t h eir fortunes. 
Many people did find gold. Those who were not so fortunate 
turned to trading, storekeeping, making a living by doing busi-
ness with the hundreds of gold-seekers. 
Because of the desire for rich farm lands the hardy pion-
eers moved into the West. Then the lure of gold drew many peop~ J 
to the Pacific coast. The invention of the steamboat, the con- I 
struction of canals, and the building of railroads made the rap , 
id settlement of the West possible. These new ways of transpor 
tation increased travel and trade between the industrial East 
and the agricultural West and bound the different sections of 
the country closely together. 
APPROACHES 
1. Arrang ement of pictures of scenes of American life during 
the territorial expansion of our country on a bulletin 
board to arouse interest. 
2. The biographical approach could be used through the study 
of Daniel Boone, Lewis and Clark, etc. 
3. Interest could be aroused by the exciting picture books 
placed on the library table. 
4. Children could be stimulated into a study from seeing the 
film nKentucky Pioneers." 
5. On a large blackboard map of the United States color in 
the thirteen original colonies. Draw in the western 
boundary. Lead the class to wonder how the United States 
came to be such a large country. 
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6. 
7. 
8. 
9. 
A showing of the slides made by the pupils of the sixth 
grade last year, as part of their study of the westward 
movement, might arouse interest. 
Possible use of a local or current event approach; such 
as a radio or television program. 
A discussion arising from interest in some real articles 
brought in by members of the class; such as: a spinning 
wheel, a cradle, candle molds, etc. 
.· ' 
Correspondence or gifts received b y a pupil from relatives 
or friends living in the west might stimulate interest. (__!"'-~ 
ACTIVITIES----SOCIAL STUDIES 
WHAT TO TEACH VVHAT TO DO 
[ I. INTRODUCTION 
1. 
2. 
Have a class discus-
sion in which the class 
decides it would like 
to find out how the 
United States grew from 
its original size in 
1783 to its present size 
today. 
to 
1. Have the class think about, 
look around, and come to class 
with suggestions of where and 
how to gain information about 
the growth of our country. 
Suggested sources may be: pic 
tures on the bulletin board, 
wall maps, textbooks, books 
from home and school librarie 
Have the class listen 
other classmates read 
formation from such 
texts as: 
in- 2. On a large outline wall map o~ 
the United States print in th 
names of the thirteen origina 
3. 
Kelty--Life in Modern 
America; LanSing, Chase, 
Nevin--Makers of the 
Americas; McGuire--A 
Full-Grown Nation. 
Listen to a committee 
present a report of the 
Indians and their atti-
tude toward t h e settlers 
on the frontier. 
4. Prepare a short report 
explaining how the In-
dians and mountains 
colonies. Outline in dark 1 
crayon the boundaries of the 
United States in 1783. 
3. On small individual outline 
maps of the United States 
have the children locate and 
color the natural regions of 
the United States in 1783. 
Make a simple legend to ex-
plain the color plan used. 
4. Have a committee make a plas-
ticene map showing the natural 
regions. Use mar to illustrate 
how the Appalacnian Mts. were 
30 
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were strong barriers to 
exploring beyond the 
Appalachian Mountains. 
a barrier. 
i 
II. DANIEL BOONE 
I. 
l 
1. Read the story of Dan-
iel Boone and give 
short reports in class. 
2. Discuss and trace the 
route taken by Daniel 
Boone. 
3. Report on the dangers of 
wild animals and un-
friendly Indians faced 
by the pioneers in trav-
eling to the Ohio River 
Valley. 
4. Discuss the value of riv-
ers as a means of trans-
portation; especially the 
Ohio and :Mississippi . 
1. Construct a facsimile of the 
frontier settlement, Boones-
borough. Draw a simple dia-
gram which will help in the 
construction. Consult books 
and examine pictures which 
will aid in the planning and 
the construction. 
2. On the plasticene map draw in 
Boone's route through Cumber-
land Gap in the Appalachians. 
Draw in the Ohio and Missis -
sippi Rivers. Also put in the 
Great Lakes and label the por 
of New Orleans. 
3. On the small individual out-
line maps draw in the trails 
taken by the pioneers. 
5. Listen to reports and take 
part in a discussion of 4. 
the difficulties of trans-
portation in those days. 
Collect pictures and make a 
scrapbook showing how the set 
tlers traveled to the Ohio 
River Valley. Try to find 
pictures illustrating the dan 
gers which faced the pioneers 
6. Have a discussion to de-
termine why people would 
brave the dangers encoun-
tered while traveling to 
the Northwest Territory. 
Read Daniel Boone's ac-
count of "the rich, fer-
tile land just over the 
mountains. '1 
5. Construct a flatboat of the 
type used on the Ohio and :Mis 
sissippi Rivers. Make sample 
of the products the settlers 
sold at the port of New Orl~ 
17. Using a model of the flat-boat, prepare a short re-
port on how the pioneers 
sailed the boat. I 
II 
I 
I_ 
. I 
8. Listen to a committee re-
port on the trade carried 
on by settlers in this 
region. 
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III. THE PURCHASE OF ~LOUISIANA 1803 
1 • From your reading, find 1. On the large outline wall mar 
the answers to the fol- color the area known as the 
lowing questions: Louisiana Territory. Draw a 
dark line showing the western 
a. Who was Thomas Jeff- boundary of the United States. 
erson? Observe how this acquisition 
b. Why did he want to of land has now doubled the 
buy New Orleans? size of the United States. 
c. vVhy were the American 
settlers in the Ohio 2. On the small individual out-
River Valley angry? line maps locate and color in 
d. vVho was Napoleon? the natural regions of the 
e. Why did he sell all Louisiana Territory. 
the territory known 
as Louisiana Terri- 3. Locate the Missouri River. 
tory? Locate St. Louis. Place the 
f. How did the purchase river and the outpost settle.;. 
affect the boundary ment on this map. 
of our country? 
IV. EXPLORING THE LOUISIANA TERRITORY -- LEWIS AND CLARK 
1. From the books on the 
library table select one 
and prepare an interest-
ing report on one of the 
following subjects, or 
one of your own choice: 
Meriwether Lewis 
William Clark 
Mandan Indians 
Sacajawea 
2. From a class discussion 
have the class come to 
the realization of the 
importance of journals 
£or giving in£or.mation 
about the country, the 
kind of animals, and the · 
mapping of the regions. 
1. Try to find some interesting 
and colorful pictures · to il-
lustrate your report. 
2. Have the class keep an imagin~ 
ary journal or diary of a day· 
to-day account of the travels 
of Lewis and Clark and their 
guide, Sacajawea. 
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IV• THE PURCHASE OF FLORIDA 1819 
1. Read to find out what 
country owned Florida. 
2. Read to find the two 
reasons why the Ameri-
can settlers wanted 
Florida to be a part 
of the United States. 
1. On the small outline map color 
in Florida. 
VI. INDIANS OF THE PLAINS (Optional) 
' 1. Have the class attend a 
I . showing of the pictures: 
"Spirit of the Plains" 
"Sons of the Plains" 
Before the class attends 
the showing of' the films 
let them decide some of 
the things they are going 
to watch for, such as: 
a. VVhat were these In-
dians like? 
b. How did they live? 
c. Where did they live? 
d • . Why did they· travel 
most of the time? 
e. How did they travel? 
f. Why did the Indian 
dislike the white man? 
!... 2. After showing of' the films 
have the children make a 
1. On the sand table construct a 
Plains Indian village. Use 
brown construction paper and 
straws to make the tepees. 
From a book of Indian design 
and symbols decorate the out-
side of the tepees. Be able 
to tell the story that the s~ 
bols on the tepee tells. Bring 
in any little iron Indian fig-
ures found at home to place in 
the village. 
2. Plan and make a mural, using 
colored chalk, showing the way 
the Indians lived; how the In-
dian warriors hunted; how the 
Indian children were carried; 
the work of the Indian women; 
the dances of the Indians; how 
the Indians traveled using a 
travois, etc. 
simple outline on Indians.3. Plan to bring in any Indian 
handmade articles, etc 
exhibit table. 3. Read to find out why the 
Indians disliked and 
fought the white man. Be 
sure to read about the 
buffalo and its importance 
to the Indians of the 
Plains. 
4. Read ·from the books on 
the library table to find 
answers to these questions: 
relics, 
for the 
4. Make a poster illustrating the 
articles now made by the In-
dians, such as: silver jewelry, 
blankets, baskets, rugs, etc. 
5. Make a large crayon drawing of 
an Indian rug or glanket on 
12" x 18" paper. Consult an 
authentic Indian design book 
I 
I 
.1 
I 
I 
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a. What happened to the 
Indians of the Plains? 
b. Where do they live 
today: 
c. How do they earn their 
. living today? 
for the motifs for the 
drawing. 
6. Make a chart of the symbols 
used by the Indians in their 
sign language. Use to illus-
trate your report. 
5. Prepare a short report on 
the Indian sign language. 7. On an outline map of the 
United States locate and label 
the Great Plains. Locate and 
label the names of the differ 
6. Listen to a report on how 
the Indians communicated 
with each other and with 
other tribes. Report 
should discuss use of the 
smoke signals, Indian 
runners, etc. 
7. Prepare a short report,to 
share with the class, on 
some interesting or un-
usual custom of the In-
dians: Indian Rain Dmce; 
Ceremony performed when 
Indian boy becomes a 
brave; Dance to the Sun 
God. 
· ent tribes which lived on the 
Plains. 
8. On an outline 
United States 
of the states 
ated from the 
ri tory. 
map of the 
label the 
that were 
Louisiana 
names 
cre-
Ter-
VII. THE ADVENTURE _OF __ J_OH_-r_IJ CHARLES FREMONT AND _K_I_T ..;.C;;,.;;A;;.;;R;;;;.S..;;..ON;;.;. 
1. Discuss the need for rosd 
maps. Pretend the class 
is planning a trip to New 
York. Have the class 
bring in maps and decide 
what routes they could 
take to reach their desti-
nation. From these maps 
have the children observe 
the way the routes are 
marked, the bridges, the 
tolls, etc. From their 
discussion and observa-
tions lead the class to 
the realization of the 
importance of maps. 
2. Continue the discussion 
of the importance of maps. 
Read to find out why there 
1. Give short, interesting re-
ports of Fremont and Carson. 
To help make your reports mor 
enjoyable be able to show the 
route taken by these men. 
Tell the dangers and hardship 
that these men met on their 
journey. 
2. On the outline ~ap, draw in 
and color the natural regions 
of this area. 
3. Prepare an exhibit of a traip 
of covered wagons. Use con-
struction paper for the body 
of the wagon, bottle stoppers 
for wheels, and straws for the. 
axles. 
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was a need for maps of 
the Northwest. 
3. Be ready to discuss why 
John Fremont and Kit 
Carson were chosen to do 
this task. Be able to 
discuss the different 
qualities each man had. 
VIII. TEXAS UNDER FOUR FLAGS 
1. Have a picture or draw-
ing of the four flags 
that played an important 
part in the history of 
Texas: Spanish, Mexican, 
Lone-Star, and Amerlcan. 
2. Have each group take one 
of the flag s and find 
out the story of Texas 
while it was under that 
flag. Let each ·group 
present its findings in 
whatever way they wish; 
such as: reports, drama-
tization, etc. 
4. On a map draw in the famous 
routes taken by the settlers 
in their "prairie schooners." 
Trails to .be drawn in: 
The Oregon Trail 
The California Trail 
1. On the small, individual out-
line maps draw in the Santa 
Fe Trail. Draw in the bound-
ary of Texas under Mexican 
rule. Locate and label The 
Alamo. Draw in and label the 
Rio Grande River. 
2. On an outline map draw a dark 
line showing the boundary of 
the United States after the 
war with Mexico. 
IX. ON TO OREGON AND TO THE PACIFIC 1846 
-- -----
1. On the wall map find and 
trace the Oregon Trail. 
Notice the terrain of the 
land. Raise questions 
for class discussion: 
a. Who were the first 
people to travel along 
this trail? 
b. Vihy did the white men 
travel this trail? 
c. Vv.hat kind of furs did 
they get? 
d. From whom did they 
purchase them? 
e. Why was the fort called 
Astoria? 
1. On the small outline map trace 
and draw in the Oregon Trail. 
Label the Rocky Mountains. 
Locate and label St. Louis anc 
Independence, Missouri. Lo-
cate and label the Columbia 
River. 
2. Find pictures of the animals 
that were trapped and sold by 
the Indians to the white men. 
3. Draw a mural of the pioneers 
on their way to Oregon. 
f. Yihat part did John 
Jacob Astor play in 
the exploration of 
this land? 
g. Vfhy did farmers begin 
to travel to this far-
away place? 
h. What other country was 
interested in this 
land? 
i. How was the problem 
settled? 
4. Make a list of the states 
that were made from the Ore-
gon country. Locate them on 
an outline map and label in 
the names. 
X. DISCOVERY OF GOLD IN CALIFORNIA 1848-1849 
1. Read together the story 
of John Sutter and his 
discovery of gold. 
2. Prepare short reports on 
the ways the "Forty-
niners" reached Califor-
nia. 
3. Discuss in class the 
hardships suffered by 
the gold-seekers. 
XI. TRANSPORTATION (Optional) 
1. On a large wall map point out 
the routes tal{en by the gold-
seekers to reach California. 
2. Review the importance of the 
contributions of Fremont and 
Carson as the people made use 
of the "pathfinder's" reports 
and journals. 
·~ ! . 
1. Look in the books on the 1. Tell the class some of the in-
library shelf and read teresting facts learned from 
how men traveled, carried the reading and picture books. 
the news, and worked to . 
improve the ways of trans .... 2. Make models of the val"'ious 
portation in the early boats and vehicles used by 
days of the pioneers. the people traveling west. 
2. Study pictures which show 3. 
early trains, flatboats, 
keelboats, canalboats, 
Conestoga wagons, and 
stagecoaches. 
3. Write a short book report 
on one of the following 
books: 
Plan a series of pantomime 
scenes; the journey of the 
Clermont, the arrival of a 
stagecoach at a tavern, an 
Indian attack while building 
the railroad across the 
prairies, a Pony Express rider 
I 
. ~ 
Olds: Riding The Rails; 
Reynolds and Horn: Short 
Stories of Famous Men .•• 
Robert FUiton; Anthony 
4. Make a frieze showing the 
different stages of develop-
ment of transportation. 
and Barnes: Americans All 
Story of Bill Cody; Barks-
dale: Daring Riders and 
Others Tales ••• Pony Express 
Riders; Dubois: The Ponx 
Express; Tousey:-sfage-
coach ~; Tousey: Jerry 
and the lony Express; 
Bulla: R ding the Pony 
Express; Henry: Robert 
Fulton; Beals: Buffalo 
Bill. 
,\ 
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ACTIVITIES--ENGLISH 
WHAT TO TEACH 
I. Letter Writing 
a. Knowledge of the differ-
ent parts of a letter. 
b. Ability to punctuate, 
capitalize· and place 
properly the different 
parts of a letter. 
c. Ability to space the 
letter properly. 
d. Ability to spell cor-
rectly important words 
used in letters--names 
of month, school, city 
and state. 
II. Use of the Dictionar;z: 
a. 
b. 
c. 
d. 
Ability to arrange a 
group of words in alph-
abetical order. 
Ability to make use of 
guide words in locating 
words in dictionary. 
Knowledge of diacrit-
ical marks. 
Knowledge of accent 
mark and syllabication. 
III. Written English 
a. 
b. 
c. 
d. 
Ability to write a short 
report and then give it 
orally for the class. 
Skill in selecting only 
the important facts in 
Ability to write a short 
summary for a book re-
port. 
Ability to select some 
pertinent facts and 
write a short biography 
of one of persons studied. 
WHAT TO DO 
----
1. Write a letter to mother as1c-
ing her to attend "Quizdown." 
2. Write an invitation to other 
classes asking them to attend 
the presentation of the class 
play. 
3. Write a "Thank you 11 note to 
the school librarian thanking 
her for the books and pic-
tures that she loaned to the 
class. 
1. Look in dictionary to find 
meaning of new words met in 
unit. 
2. Complete dictionary sheets in 
workbook. 
3. Make a pictorial dictionary 
of the new words learned. 
Collect pictures from maga-
zines or draw pictures to il-
lustrate the new words. 
1. Write a report on some un~ 
usual custom of the Plains 
Indians. 
2. Write a report of the dangers 
encountered by Daniel Boone 
and his family at Boones-
borough. 
3. Select one of the many heroes 
of this historical period and 
write a short biography. 
IV. MakinE a Bibliography 
a. Ability to find and copy 
the name of the author, 
the title of the book, 
the date, and the name of 
the publisher. 
4. Prepare a short book report 
on a supplementary library 
book. Choose an interesting 
part on which to report so 
that other classmates might b 
encouraged to read the book, 
also. 
5. Write a report of the plans 
of the committee. 
1. Look at the books on the lib-
rary table and skim through 
to see which ones will be use 
ful to your committee. 
b. Ability to arrange these 2. 
items properly using cor-
rect capitalization and 
punctuation. 
On an index card write the 
name of the author, the title 
of the book, the publisher, 
and the date. Skim through 
the book to determine whether 
it would be useful in your 
study. Give a brief state-
ment of the material to be 
found in the book. 
c. Ability to make notes on 
a reference; i.e. Story 
of Robert Fulton, pages 
19-33, and a simple 
comment. 
v. Making an Outline 
a. Ability to make an out-
line of a report by 
selecting the main to.pic 
of each paragraph. 
b. Ability to list, if nec-
essary, subtopics under 
each main topic. 
c. Ability to use capital 
letters and punctuation 
marks correctly in the 
outline. 
1. Make a simple outline of the 
life of Daniel Boone. 
2. Make an outline comparing the 
Plains Indians with the 
Pueblo Indians. 
3. Make an outline of the events 
to be included in the frieze 
on transportation. 
4. Make an outline of the acts 
of the play to be written by 
the class. 
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VI. Creative Writing 
a. Lead children to try and 
express themselves freely 
in writing stories and 
poetry. 
b. Select stories to keep in 
a classroom diary. 
1. Pretend you were on the ex-
pedition with Lewis and Clark 
and write a story telling an 
exciting adventure you had. 
2. Write a short story of a ride 
on .flatboat on the Mississippi 
River. 
3. Write of a holdup while you 
were traveling on a stage-
coach. 
4. Pretend you were present at 
the sailing of the "Clermont" 
and tell of the excitement. 
5. Tell of the adventures exper-
ienced by the pioneers as 
they crossed the prairies in 
their covered wagons. 
6. Write an original play for an 
ass.embly program. 
7. Write riddles for a "Who Am 
I" quiz. 
4o 
ACTIVITIES--READING 
1. Borrow books from the local public library to be used by the 
class for individual reading to gain information for their 
reports and class discussions. Such books should be select-
ed from the Children's Bibliography. 
2. Select an interesting or exciting part of the book to read 
orally for the enjoyment of the other members of the class. 
3. Read to find information needed in planning a mural of 
"Pioneer Life." 
4. Read to find and select material for a dramatization to be 
presented to the class by different committees; such as: 
11 The Life and Adventures of Daniel Boone" 
"The Discovel''Y of Gold in California" 
"Bill Cody, Pony Express Rider" 
"The Fur Trappers of the Northwest" 
"Sam Houston, Hero of Texas" 
5. Read for enjoyment and enrichment such poems as: 
"Western Wagons" by Rosemary and Stephen Vincent Binet 
"Indian Cradle Song" by Elva s. Smith 
"Johnny Appleseed11 by Edna and Stephen Vincent Benet 
"Go West Song" Author Unknown 
"Indian Children" by Annette Wynne 
"Indian Lullaby" by Florence Hayes 
"Pioneersl 0 Pioneersl" by Walt Whitman 
6. Read for enjoyment and information as a group or class: 
Grade Three 
Gates - Long: Little Bear, the Indian Boy 
Harris: Making Visits pages 61-94 
Smith: Near and Far pages 70-106 
Grade Four 
Elson-Gray: Book IV pages 80-86 
Gates: Let's LookAround pages 52-59; 74-86 
O'Donnell: Singing Wheels 
Parker and Harris: Exploring New Fields,pages 330-342 
Russell: Roads to Everywhere pages 25-36 
Smith: Distant DOorways pages 208-218 
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Grade Five 
Gates: Let's Travel On page 107 
O'Donnell: Engine whistles 
Smith and Bayne: Front~ers Old and New 
pages 164-218; :r2o·-266 
Russell and Gates: Wings to Adventure 
pages 81-89; 152-162 
ACTIVITIES--DillU~ATIZATION 
Divide the class into comrnittees and have them prepare a , . 
short dramatization of the different events which took 
place in the westward expansion of the United States. Such 
topics might be chosen: 
The Lewis and Clark Expedition 
The Adventures of Fremont and Carson 
Life in California in 1849 
The Purchase of Louisiana From France 
Life on the Plains 
2. Present a series of tableaux depicting each territorial 
gain of the United States: 
3. 
5. 
Explorations of Daniel Boone 
Settlement of the Northwest Territory 
The Louisiana Purchase 
The Purchase of Florida 
The Annexation of Texas 
The Mexican Cession 
The Oregon Territory 
Prepare and present a radio program of some of the unusual , 
customs of the Indians of the Plains 
Prepare a musical program using the folk songs to tell the 
story of the Westward movement in song. Learn to do some 
of the country and square dances enjoyed by the pioneers. 
Have the committee rewrite an Indian legend as a play. 
/ 
2. 
ACTIVITIES--MUSIC 
Have the class learn to sing some of the songs that were 
popular with the early settlers. Some well-known songs 
were u Old Zip Coon," ft Oh, Susanna, 11 "Buffalo Gal, 11 and 
11 Old-Time Religion. 11 
\ 
Learn some of the country dances ~~d singing games. Among 
these are 11 0ld Dan Tucker,u 11 Jolly Is The Miller," and 
"Pop Goes The Weasel." 
ACTIVITIES--SCIENCE 
The following books have been selected to provide enjoy-
ment and enrichment for the reader. The format of the books 
is very attractive and the reading material is within the abil-
ity of the slow learning group. These books could be read: 
1. to make simple reports of interest to the 
other members of the class 
2. for their pictorial value 
3. for information for making papier-mache 
models of the different animals 
Grade Four 
Beaty: Wild Animal Stories and Pictures(Picture Book) 
Bronson:--Goyotes ---
Daw: Ourselves and Others 
Lundberg:: A11.1mals of Mountains and Plains pp. 119-127 
Grade Five 
Arnold: Wild Animals 
Federal Wr1ters' Proje~t: A Tri~ On M~y Waters 
(Story of the M1ssissipp1 River 
Huntington: Let's Go To The Desert (Picture Book) 
Schmidt: Homes andHabits of Wild Animals 
ACTIVITIES--ART 
1. Collect, mount, and label pictures of pioneer life to put 
on the bulletin board. 
2. Have children make papier-mache puppets and present a play 
of the life of the pioneer children. 
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I 3. Make a frieze showing the important incidents that took 
place during the Westward movement. 
4. Make a series of drawings and attach them to form a "reel" 
for a "movies." Cut a window in a large carton and use as 
a projector to show the movies. Put the reel on rollers. 
5. Draw pictures to be used to illustrate reports, stories, 
and book reports. 
6. Draw posters that you think might have interested the early 
settlers and encouraged them to leave their homes in the 
East and travel West. 
7. Make papier-mache models of the animals of the plains, 
desert, and woodlands. 
, 8. Try to make facsimiles of the different types of houses 
that were built by the pioneers and Indians; such as: sod 
houses, tepees, adobe houses, etc. Use construction paper, 
scissors, paste, or clay. 
9. Draw a mural using colored chalk showing some interesting 
phase of transportation: A Pony Express rider, The Prairie 
Schooner, A Canal Boat, A Mississippi Flatboat, A Stage-
coach, The DeWitt Clinton Steam Engine, The "Clermont. 11 
OTHER ACTIVITIES 
1. Build different types of pioneer houses on the sand table. 
Put a log cabin in the clearing of a forest. Put a sod-
house on a grass covered prairie. Some of the pupils could 
make furniture to put in the houses. 
2. Plan to do some of the tasks that were performed by the 
pioneer house-wives and children. Some of these tasks were. 
dipping candles, making app le butter, braiding rugs, and 
piecing quilts. 
3. 
4. 
I 5. 
Take a trip to the Harlow House on Main Street, Plymouth. 
Here you will see people actually performing these tasks. 
Make a Then and Now picture book on transportation and 
share it with the other members of the class. 
Have the class keep a booklet of short stories they have 
written about the heroes of this era, some unusual Indian 
custom, or any other original story. 
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6. Have the class make a large outline map of the United 
States on beaver board. Have the children bring in small 
pictures or make symbols to make a pictorial map. Some 
pictures might be: an Indian of the different tribes; 
Daniel Boone; Spanish explorers; small covered wagons; 
Indians on the warpath. Some symbols that could be used 
are: small bags of gold to represent the amount of money 
paid for Louisiana and Florida; different kinds of lines 
to show famous trails; drawings of the different animals. 
7. Make a flour and salt map of the United States showing the 
natural regions. Paint it according to the color scheme 
used in your geography book. Make a simple legend to 
explain your color scheme. 
8. Plan a "Quizdown." Write orig inal riddles; such as: I 
always wanted to go farther into the new lands beyond 
the mountains. So I opened the Wilderness Road and 
helped to' settle Kentucky. Vfuo am I? 
EXHIBITS 
1. Collect articles made by the Indians of today. Such 
articles might be Indian jewelry, Indian rugs, blankets, 
baskets and moccasins. 
2. Exhibit posters and murals done in art classes and invite 
art supervisor to come and see them. 
3. Exhibit maps made by members of the class. 
4. Exhibit puppets, papier-mache models, and other things 
constructed by various Inembers of the class. 
5. Exhibit models of implements used by the Indians in their 
everyday life: bow and arrow, hunting knife and spear, 
tom-tom, drum, cooking utensils, stones used for grinding. 
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EVALUATION TECHNIQUES 
I. Do the children understand that: 
~--
a. Americans kept pushing westward until our borders 
reached the Pacific? 
b. the Purchase of Louisiana doubled the size of the 
United States? 
c. early explorers went into sections of the unknown 
west where no white man had ever been? 
d. mapmakers went on the expeditions and made maps 
that were later used by the settlers? 
e. for a period of seventy years the United States 
acquired land through purchase and treaty? 
f. that traveling over the western trails was ex-
tremely dangerous? 
g. the discovery of gold in California led to the 
rapid settlement there in a short time? 
h. the newly invented steamboat, railroads, and 
canals bound the country closely togetl~er? 
i. the American pioneers proved themselves to be a 
restless, daring, and energetic kind of people? 
I I . Have the children grown in: 
a. an ability to locate on the map places mentioned 
in the teaching of this unit? 
b. ability to find the meaning of unknown words? 
c. ability to listen carefully and attentively when 
others speak? 
d. ability to follow simple oral and written 
directions? 
e. ability to "read11 and get information from a 
very simple map and its legend? 
f. ability to select interesting excerpts to read 
orally to the class? 
g. ability to collect and assemble interesting 
material for an exhibit? 
h. ability to produce a piece of handwork using 
soap, clay, construction paper, crayons, or 
colored chalk? 
i. ability to mal{e a very simple outline? 
j. ability to skim a very simple story? 
k. ability to plan a short interesting assembly 
program? 
1. ability to work on a committee and cooperate 
with the other members? 
m. ability to give a short oral report? 
n. ability to write a letter using the corre~_t form? 
o. ability to read with more understanding and 
comprehension? 
III. Have the children developed: 
a. an interest in the story history tells? 
b. a sincere respect for t h e pioneer explorer, 
scout, and pathfinder? 
c. an increased interest in history shown by 
bringing in materials voluntarily? 
d. an attitude of respect for people of long ago 
who lived very differently from themselves? 
e. admiration for the hardy pioneer? 
f. appreciation for the contributions of 
map makers? 
IV. Have the children shown satisfactory achievement in tests 
on factual information and developmental skills? 
47 
I . . 
\ The various ob j ective tests, samples of which f ollow, 
I are to be administered during, and at the conclusion 
of, the unit. 
!/.:.~'... (_~·:; Multiple Choice 
X_ Directions: Read the following sentences. Choose 
the words that make the sentence 
correct. Draw a line under them. 
Our country bought the land called the 
Louisiana Purchase from: 
a. Benjamin Franklin 
b. Thomas Jefferson 
c. George Washington 
2. When the pioneers began to move into the west 
the Indians were: 
a. friendly 
b. unfriendly 
3. The animal that was very important to the 
Indians was the: 
a. coyote 
b. eagle 
c. buffalo 
B. True or False 
----..,.( _ Directions: In the following sentences some are 
true and others are false. Write 
the word true or false in front of 
the sente'il'C'e:" 
\-· ·~.-./ \ l. 
2. 
3. 
4. 
5. 
Traveling to the new lands was very 
easy. 
---------- The pioneers traveled alone. 
---------- Their h eavy wagons were called 
"Prairie Schooners." 
An Indian scout was needed to lead 
the way for the pioneers. 
Often it was difficult to cross 
the rivers. 
I' (. · / c-. Completion 
\ .. / I 
·-. / Directions: Fill in the spaces below with the 
correct word ·' ,, 
/-~ t 
~- ~-\£:~) To reach the new lands the pioneers has to 
travel • 
3. 
r , 
/ 4. : 
\--::-
. 5. 
(directionl 
The vehicle that the settlers used to cross 
the prairies was called a --------------------· 
One of the dangers that the pioneers had to 
fear was an attack by • 
People went to California in search of 
A Pony Express rider carried the 
• 
! D. 1 Matching \ __ _../ 
' 
. ··... Directions: Here is a game of "Who 1 s Who on the 
Western Trails?" In Column I are the 
names of some of the famous people 
COLUMN I 
1. Daniel Boone 
2. Sara Houston 
3. Kit Carson 
4. Sacajawea 
5. John Charles 
Fremont 
of the West. In Column II are parts 
of sentences that tell about this 
person. Match Column I with Column II. 
Before each group of words in Column II 
place the number of the name in Column I 
which it completes. 
COLtJ:MN II 
______ was chosen as a guide for the 
Lewis and Clark Expedition 
______ drew a map of the Oregon Trail 
for the settlers to use. · 
_____ crossed the Allegheny Mountains 
into the land of the Indians. 
fought for the independence 
-----of Texas. 
was one of the best Indian 
-----scouts in the country 
E. Classification 
Directions: Here is a list of mountains, rivers, 
and trails. Write each name in the 
correct colunm 
1. Rockies Mountain River Trail 
2. Ohio 
3. Allegheny 
4. Santa Fe 
5. Mississippi 
6. Oregon 
7. Rio Grande 
8. Missouri 
9. Oregon 
10. Appalachian 
F. Location 
Directions: On an outline map print in the names of 
the purchases and additions that led to 
~· the growth of the United States. Print 
the names on the map in the correct place. 
a. United States in 1783 
b. Louisiana Purchase 
c. Florida 
d. Texas 
e. Oregon Territory 
f. Mexican Cession 
G. Further Suggested Evaluation 
1. Keeping record cards of reading 
2. Watching for attitude of appreciation and respect 
3. Watching for the development of the qualities of 
independence and cooperation 
4. Watching for habits of independence in meeting 
and handling new problems to develop and grow 
H. Evaluation through presentation of culminating 
activities 
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Company, 1939. · 
An amusing true story of Frances Willard, a girl who 
grew up to be a famous woman. 
Meadowcroft, Enid LaMonte, On Indian Tr.ails With Daniel Boone. 
New York: The Thomas Y. Crowell Company, 1947. 
A very interesting story of how Daniel Boone and his 
brothers set out.to blaze a trail which later became 
Wilderness Trail. Many exciting encounters with the 
Indians are described in simple language. 
O'Donnell; Mabel, Singing Wheels. New York: Row Peterson Com-
pany, 1950. 
Interesting book of the life of the pioneers. 
Parker, Beryl, Harris, .Julia, Exploring New Fields. Boston: 
Houghton Mifflin Company, 1938. Pages 330-342. 
This is a story of an unusual pioneer, .Johnny Appleseed, 
who spent his life in the woods and made friends with 
the Pawnee Indians. 
Parks, Aileen Wells, Davr Crockett, Young Rifleman. New York: 
The Bobbs-Merrill Company, Incorporated, 1949. 
A story of a great American told in a humorous way in 
simple language which is bound to hold the child's interest 
/ erkins, Lucy Fitch, The Pioneer Twins, Boston: Houghton Mif-
flin Company, 19~ 
Very interesting story of the twins who wish to join 
their f ather in California where he is prospecting for 
gold. On their travels across the plains and desert 
they have many exciting experiences. The story is 
told simply . and is easy reading. 
ussell, David H., · Gates, Doris, McCullough, Constance M., Roads 
to Everywhere. Boston: Ginn and Company, 1948. Pages 25-
36. 
Interesting story of life on the frontier in Ohio. 
Scacheri, Mario and Mabel, Winnebago Boy. New York: Harcourt, 
Brace and Company, Incorporated, 1937. 
The story of the Winnebago Indians is told in words and 
\ ~hotographs presenti~g Indian art, songs, and dances. 
~mith, Nila · Banton, Bayne, Stephen F., -Distant Doorways. Boston. 
1 Silver, Burdett and Company, 1940. Pages 208-218. 
Exciting story of the animals the children met on the 
western plains--the deer, buffalo, and prairie dog • 
.. 
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Starr, Sylvia, Wertz, Joseph, Pueblo Boy. Philadelphia: David 
McKay Corapany, 1938. 
This book contai ns actual photographs in brown tones ·of 
the Indians of the Southwest and how they live today. 
Stevenson, Augusta, Kit Carson, Boy Trapper. New York: The 
Bobbs-Merrill Company, 1945. 
A story of Kit Carson told in a fascinating manner. The 
story moves right along and holds the interest all t h e 
ti:ine. 
Stevenson, Augusta, Daniel Boone~ Boy Hunter. New York: The 
Bobbs-Merrill Company, 1943. 
Fascinating reading for t h e young reader. Author makes 
the story live as it unfolds. 
!Tousey, Sandford; Indians and Cowboys. New York: Rand McNally 
I and Company, 1940. ---The first half of this book is a very interesting and 
I informative unit on the Indians of the Plains. There are many colorful pictures of Indian activities. This 
book could be used for simple reports. 
Tousey, Sandford, Jack Finds Gold. New York: Doubleday and 
Company, Incorporated, 19477 
Story of -Jack, a boy who lived in a sod house on the 
pra~r~es. However, gold fever affected his father so 
they traveled to California in their prairie schooner 
across t h e Plains and desert. ffack learned to pan 
gold. The story is told sL~ply with descriptive pic-
tures which add to enjoyment. 
Tousey, Sandford, Jerrx and The Ponx Express. New York: Double-
day, Doran and Company, 1941. 
Interesting story of Jerry and how he wished to be a 
Pony Express rider. How he finally helped the Pony I E~press makes an exciting clL~ax. Pictures are excellent. 
!
Tousey, Sandford, Kit Carson, American Scout. Chicago: Albert 
Whitman and Company, 1949. I A good story of how Kit Carson became one of the Mountain 
Men by riding with the fur traders~ Later he joined 
Fremont and explored the Northwest. Excellent illustra-
tions add to the interest of the reader. 
ousey, Sandford, Stagecoach Sara. Eau Claire, Wisconsin: E. M. 
Hale and Company, 1940. 
Sam was a boy who wanted to have a rifle of his own but 
his mother said he must prove he was strong and brave 
first. Sam got two rifles and it is exciting reading to 
find out how. 
,Tousey, Sandford, Trouble in the Gulch. Chicago: Albert Whitman 
and Company, 1944. 
Very interesting story of a white boy and his Indian 
friend. They became friendly with an old prospector. 
How they saved their old friend's life and caught a · 
thief provides a thrilling story for the young reader. 
Wilder, Laura Ingalls, Little Hou se ££ the Prairie. Eau Claire, 
Wisconsin: E. M. Hale and Company, 1935. 
A family pack up in their covered wagon and start out 
from Wisconsin. They ,have many exciting experiences 
including prairie fires, Indian troubles, etc. 
Wilder, Laura I ngalls , On the Banks of Plum Creek. Eau Claire, 
Wisconsin: E. M. Hale and Company, 1937. 
Life in Minnesota on a wheat far.m is the theme of this 
story. The many hardships, such as prairie fires, 
grasshoppers, and blizzards, wh ich faced the pioneers, 
are told in this story. 
Woodward, -Hildergard, Time Was. New York: Charles Sc r ibner's 
Sons, 1941. ---- ---
Very amusing short · stories of five inventions; the clock, 
· I the sewing machine, the bath tub, roller skates, and the 
automobile. The amusing ill u s trations will certainly 
entertain the reader. 
~oakam, Gerald, Veverka, M. Madilene, Abney, Louise, On the Trail 
I of Adventure. New York: Laidlaw Brothers, Incorporated~ 
I 
1949. Pages 141-163. 
Interesting play about Daniel Boone. 
GRADE FIVE 
Arnold, Oren, Wild Americans. 
pany, 193~ 
Chicago: Albert Whitman and Com-
Interesting short stories of the animals 
authentic photographs of t h e animals. 
of the West with 
rown, Marjorie, Webber, Pueblo Playmates. Chicago: Albert 
Whitman and Company, 1938. 
Interesting stories of the Pueblos; such as: an Indian 
wedding , building a house, mru{ing ·a pottery bowl, ru1d 
the celebrating of the Corn Dance. The book is easy 
to read and has many very colorful pictures. 
rown, G. Waldo, Indian Nights, Famous Indian Legends. New York 
Noble and Noble, Publishers, 1927. 
Interesting Indian legends told very simply. 
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I . Coffman, Ramon P., Goodman, Nathan, Famous Explorers for Young 
j PeoEle. New York: A. s. Barnes and Company, 1945. Pages 
I 109-116. 
j An interesting account of the journey of the two explorers 
1 " Lewis and Clark, which could be used for reports • 
. ormack, Maribelle, Alexander, William P., Horns of Gur. Boston 
American Book Company, 1935. 
This is an interesting story told by an old man who 
had been captured by the Sioux and made a member of 
their tribe. How he escaped and helped his own people 
makes a very exciting tale. 
. . . 
lms, F. Raymond, Mountains of the World. Chicago: Albert VVb.it-
vf man and Company, 1941. Pages 2-28. · 
~ A good source for short reports on the Appalachian, Rocky 
Sierra Nevada, and Sierra Madre Mountains. 
~ederal Writers' Project, Pennsylvania, A Tgip ~ Many Waters. 
1 Chicago: Albert Whitman and Company, 1 40. 
· Fascinating story of the great Mississippi River from I its source to its delta. 
Gates, Arthur I., Ayer, Jean, Let's Travel On. New York: The 
1 MacMillan Publishing Company, 1948. Pages 107-118; 119-137; 
I 
415-430. . 
This reader contains two interesting units; one on I transportation and one on the " Forty-niners." 
!
Gridley, Marion E., Indians of Yesterday. New York: M. A. 
Donohue and Company, 1940. Pages 35-46; 47-55. 
Chapter Four is about the I ndians of the Plains. This 
j book introduces each chap ter with a chart of (1) the 
I principal Indian tribes of the reg ion; (2) where they 
lived; and {3) where they are living now. A generaliza-
tion 6f the characterist i cs of all Plains Indians is 
given. Th en two tribes, · the Blackfoot and the Pawnee 
are especially described. In Chapter Five the Indians 
of -the Southwest are discussed with emphasis on t h e 
Hopi and Navaho tribes. 
New York : Wilcox and Follett Company, Hoff, Carl, Johnny Texas. 
1 ' · ; 195o. 
, ·-~ A German emigrant and his family settle in Texas before 
I · , the trouble with Mexido. War comes and how it affects 
I this family keeps .the reader in suspense. The story gives a good picture of life in Texas at that time. 
I ==~-" -·=--=-=-=-=-=-"=--==-====..::-: 
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Hunkins, Ralph v., Allen, Regina H., Trapper Days, Tales of the 
Prairies. Boston: American Book .Company, 1942. 
This book consists of four parts• Stories of such ex-
citing people as Lewis and Clark, Sacajawea, and Kit 
Carson make up the first part. In the second parts 
are true stories as told by the trappers. The work of 
the missionaries is told in part three. The thrilling 
adventures of the prospectors in the West provide the 
reader with much excitement in the fourth part. 
Huntington, Harriet E., Let's Go to the Desert~ New York: 
Doubleday and Company, Incorporated, 1949. 
Actual photographs of the flowers, trees, insects, 
and ru~imals of . the desert provide much information 
for the reader. 
McNeer, May, The Gold.Rush. 
corporated, 1944.----
New York: Gressett and Dunlap, In-
An excellent picture of John Sutter's discovery and 
what followed is well presented in this book. The 
means of travel, the panning and mining of gold are 
both written and pictured well. 
I
McNeer, May, The Story of the Great Plains. New York: Harper 
and Brothers, 1943. 
, Excellent story of the Plains. An interesting illustrated I map is found on the inside cover. Large drawings of 
Indian attacks, pioneers fording rivers, great land 
rushes, etc., provide interest. The story is told simply 
but effectively. 
Meadowcroft, Enid La Monte, ~ Wagon and Flatboat. New York: 
The Thomas Y. Crowell Company, 1938. 
The Burd family leave the east and travel by wagon and 
flatboat to Marietta. ·· Many exciting things happen to 
them on their journey. 
Nolen, Eleanor Weakley, The · cowhide Trunk. New York: Oxford 
University Press, 1941. · 
Interesting story of a young girl traveling to Cincinnati 
by stagecoach and canal boat from Lebanon. She has 
many exciting adventures. 
almer, Elizabeth, Give Me A River. New York: Charles Scribner's 
Sons, 1939. 
Life along the Mississippi River in the middle 1800's add 
enrichment· to the reader's study of the unit. 
----- L--=== =-== ..,..,== 
Palmer, Elizabeth, Up The River to Danger. New York: Char les 
Scribner's Sons, 1941 
A story o f a boy who ran away to join his uncle v~Lo 
was a wagon maker on the Minnesota River. It was at 
the time of the Indian troub l e and wh en the Indians 
attack ed Alb in p roved himself a hero. Very lovely 
illustrations add to the enjoyment of this book. 
Phillips, Josephine E., Wagons Awayl Boston: American Book 
Company, 1941. 
Benjamin Stone moved from Massachusetts to Ohio in the 
days f ollowing the Revolution. The difficulties of 
cross j_ng t h e Alleghenies by ox wag on and of floating 
down the Ohio in a flatboat into the Indian country 
provides g ood reading. 
Plowhead, Ruth G., Lucretia Ann ~.the Sagebrush. Caldwell, 
Idaho: The Caxton Printers, Llmited, 1936. 
j Amusing adventu res of a little girl and her cat as they 
crossed the Oregon Trail. 
Russell, David, Gates, Doris, Snedak er, Mabel, Wings to Adven-
ture. Boston: Ginn and Company, 1949. Pages 81=89; 
~162; 256-270; 282-293. 
Stories wh ich will help child to make simple reports. 
I
SclLmidt, Karl Patterson, Homes and Habits of Wild Animals, North 
American Mammals. New York: M. A. Donohue, 1934. 
Colorfuf f ormat with beautiful large colored illu strations 
1===-----
Simon, Charlie May, -Younger Brother, A Cherokee Indian Tale. 
New York: E. P~ Dutton and Company, 1942. 
Story of life with the Cherokees and of the g ames and 
activiti~s of a young India~ boy. 
Smith, Nila B., Bayne, Stephen F., Frontiers Old and New. 
Boston: Silver Burdett Company, 1940. Pages 164-266. 
Two very interesting units of moving into the wilder-
ness and then on to the West. 
Wolf, Peter Gray, Boy, Grizzly and Wolf. Caldwell, Ohio: The 
Caxton Printers, Limited, 1940-.---
Fascinating stories of the mysteries believed by the 
Indians. The stories are told by the OWL Man and all 
the animals talk and befriend people. This might be 
too difficult for the child to read but he certainly 
would enjoy listening to the stories. 
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INSTRUCTIONAL AIDS 
A~ Motion Pictures 
'·._) 
I 
I 
I~-
~ ~ ·. 
, I \ . 
Name of Film 
1. Navajo Indians 
(10 Min. sound-color) 
2. Fur Country 
(22 Min. sound-color) 
3. Kentucky Pioneers 
(11 Min. sound) 
(4~ - Pioneers of the Plains 
"-.../ ( 11 Min. sound) 
5. Thomas Jefferson 
( 20 l'ti in. s ound) 
6. Romance of Louisiana 
(30 Min. sound-color) 
7. Spirit of "the Plains 
( 11 Min. sound) 
@) Sons of the Plains · 
(2 reels, · 10 Min. each 
sound-color) 
, 9 _~ · Flatboatmen of the Frontier 
( 10 Min . sound) 
10. Daniel Boone 
(3 reels, 16 Min. each 
silent) 
(~ Territorial Expansion of ~/ the United States 
(21 Min. sound) 
Recordings 
Producer 
Coronet 
International Film Bureau 
Encyclopedia Britannica 
Encyclopedia Britannica 
Encyclopedia Britannica 
Teaching Film Custodians 
Films, Incorporated 
Teaching Film Custodians 
Encyclopedia Britannica 
Yale 
Bell and Howell Filmosound 
Library 
... 
Frontier Fighter Series-16-inch records, Radio Trans-
cription Company of America, Limited. 
1~ The Lewis and Clark Expedition 
'~~ 
r~~- --=- - ==-=---=- = ===---=-==-=========-- -----
I 
___ [_ 
----, 
2. John c. Fremont 
3. Kit Carson 
4. Stephen Austin 
. {~· The California Gold Rush 
6. Th e Santa Fe Trail 
;;:::.-, 
\__? ___ • / The Pony Express Riders 
c. , Qther Visual Aids 
~-- ~-,----'-
1 
I 
I 
(l~ A good wall map of the United States 
·-' -
2. A Larg e Blackboard map of the United States 
3. A sand table 
4. Bulletin Board for picture exhibits 
/ ... , ' 
(5. Collection· of pictures that illustrate, 
'· illumi nate, · and expand the textual material 
of the unit. 
6. Exhibits 
(::.\ 
\ 7 '. Lantern Slides 
'J · 
8. Realia collected by the children 
~ 
(~ Units of Teaching Pictures, Informative 
Classroom Picture, Publishers, Grand Rap ids, 
Michig an · 
a. 
b~ 
c. 
Pion eers - West to t h e Mississippi 
Pioneers - On to the Pacific 
'l1ransporta tion 
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CHAPTER IV 
A WORKBOOK TO AID IN COMPREHENSION 
IN HISTORY FOR Th~ SLOW LEARNER 
Because reading is so directly concerned with all content 
subjects in the school curriculum, it has been the purpose of 
ll. 
the writer to include in this ~~ual a series of stories relat- :· 
ing to events in the Westward Movement in the United States. 
Following these stories are exercises for use in developing a 
few basic skills that are so necessary to t h e comprehension of 
reading in the social studies. 
Effective learning through reading in social studies re-
quires that the pupil be able not only to comprehend the printed 
words, but also to be able to draw conclusion, make judgments, 
and eng age in valid thinking. Instruction in the development 
of basic reading skills is necessary for all children, but es-
pecially for the slow reader. Emphasis has been placed on ex-
ercises for the development of t he more important reading-study 
abilities. 
~ Recent research has dete~1ined that the minimum skills to 
be introduced to the slow child are of three types: 
1. Those related to the thorough type material 
wherein the reader retains the information 
read. 
2. Partial type skills that involve the reading 
skills for the purpose of finding information 
in which the technique of skimming is used. ' 
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3. Associational ideaology, that involves 
associating ideas read with what is 
going on at the present time. ~--· 
Under thorough type reading skills the reader will find 
exercises for the development of these abilities: 
1. To evaluate ideas--major and minor 
2. To answer questions in detail 
3. To follow directions 
4. To organize ideas into a simple 
outline 
5. To select key words in a sentence 
6. To be able to give an oral report 
from notes 
7. To find specific information in 
answer to questions 
8. To give a brief summary of material 
read without notes 
9. To select key words of major and minor 
ideas in a selection 
The partial type skills involve the technique of sk~aing: 
1. To locate desired information quickly 
through proper names and dates 
2. To organize material related to a 
particular subject 
3. To refresh the memory from material 
read--key words 
4. To take notes rapidly on material read 
The Associational type skills involve the following kinds 
of abilities: 
1. To combine pupils' ovm experiences and 
purposes with what they are doing in school 
I 
J • •• 
2. To do critical thinking and evaluating 
3. To provide a background for more outside 
experiences--Give them a broader and 
richer vocabulary 
4. To gain . an insight into current problems 
through excursions, instructional aids 
as film strips and films, radio and 
television 
There has been an honest attempt on the part of the writer 
of this manual to include exercises for these various skills. 
Much space has been devoted to word-study exercises, since an 
understanding of the printed word is so essential to the compre-
hension of the material to be read. Check tests have been used 
frequently. These consist for the most part of True-False and 
Multiple-Choice, since these types are within the abilities of 
the Slow Learner. 
The kinesthetic approach has been provided for by exercises 
that require illustrations of ideas of author or reader, and ~ 
exercises of various kinds. 
It is the sincere desire of the writer that this manual 
used either alone or as a supplement to a text book, will aid 
the slow learner not only in comprehending the story of the 
American Pioneer, but will stimulate him to further reading of 
events in American History. 
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SETTLEMENTS ALONG Tli~ ATLANTIC COAST 
We are going to study how our country grew from thirteen 
colonies along the Atlantic Coast to the great country as we 
know it now, reaching as it does from the Atlantic to the Paci-
fic Oceans. For more than one hundred and fifty years, the set-
tlers remained along the coast. There were several reasons for 
this. One was that mountains bordered these colonies on the 
west, and were most difficult to cross. A second reason was 
that where there was a valley where travel was not so difficult, 
there were Indians who were unfriendly to the white settlers. 
They did not like the white man to take their lands, and when-
ever possible they attacked the settlements, killing the settlers 
and burning their homes. 
Not all the Indians were unfriendly as we have learned in 
our study of Colonial history. Later we will read about the 
different kinds of Indians. However, the most savage of the un 
friendly Indians were the Iroquois, who lived in what is now 
New York State. Here there was a valley where travel to the 
west was not difficult. Further south, the mountains formed the 
western boundary. These were hard to cross, since there wereno 
roads across them. Few white men tried to cross them, although 
we hear of a few brave hunters who did so. For these reasons 
the colonists remained along the coast trading for many years 
among themselves and traveling from north to south. We are now 
going to read about their travels to the west. 
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DANIEL BOONE, A GREAT PIONEER 
Some men who write history call Daniel Boone the greatest 
pioneer in American history. By pioneer is meant a person who 
lives at the farthest edge of a settlement and who moves ahead 
to settle in lands that have not been settled before by white 
men. There are other meanings for the word pioneer, but this 
is the meaning that we are to remember. 
Vfuen a boy, Daniel lived in Pennsylvania. He lived in a 
log cabin far away from oth er settlements. He liked to roam 
through the woods hunting wild animals, and exploring t h ese 
woods. After a while his parents moved to North Carolina to the 
valley of the Yadkin River. This valley was then a wild fron-
tier. Men who lived here were hunters and Daniel became a very 
great hunter, too. 
At this time a few white men had crossed the Appalachian 
mountains. Among them was a man named .John Findley. When 
Daniel was a young man he met Findl ey, who told him about the 
land across the mountains. He to l d him about an old Indian 
Trail across the mountains, and of the wild g ame to be found 
there. Here were to be found deer, buffalo, elk, and fox. So 
Daniel decided to join these hunters, and went across the moun-
tains to hunt. The animals found here gave the hunters food 
and valuable hides and furs. These they could sell to the set-
tlers. Sometimes these hunters were gone for a year or two, and 
for this reason they were called "Long Hunters." 
Boone and F'indley with others in their party returned to 
their homes in North Carolina . Shortly after he and his family 
in company of five other families moved to Kentucky, as this 
land was called, to make a new home. On their journey they 
were attacked by Indians, and Boone's oldest son was killed. 
Some of the party wished to go home, which they did, but Boone 
went on to the new lands. This settlement was called uBoones-
boro." I 
At one time when on a hunting trip, Boone was captured by I 
the Indians and kept a prisoner for quite a long time. He made 
friends with the chief of the tribe, who adopted him as his son.! 
During all this time he was planning a way to escape so that he 
could return to his family. Because he was with them daily, he 
soon learned their language. At one time he heard the Indians 
planning an attack on Boonesboro. He managed to escape and he 
made his way to Boonesboro to warn the settlers of the planned 
attack. The settlers were able to get water, food and cattle 
within their fort. When the Indians arrived the settlers were 
ready for them. For ten days the attack went on. Finally the 
Indians withdrew and Boonesboro was safe. Because people were 
afraid of these Indian attacks, few settlers came to Boonesboro 
until a later date. 
A year or so later a company of men bought some lands from 
the Shawnee Indians. The leader of this company was a man by 
the name of Henderson. This land was in Kentucky. Henderson 
hired Boone to build a road across the mountains. With the 
I 
7:1_ 
help of thirty other men, who were experienced woodsmen, the 
road was built. This road was called, 11 The Wilderness Road. 11 
For many years this road was one of the main highways across the 
mountains to the West. Soon after this road was finished, many 
settlers traveled over it to Boonesboro, so that this settle-
ment grew in size and importance. 
This then is the beginning of a movement to the west, as 
that part of our great country, was then called. 
WORD STUDY 
Directions: 
I Here are some words that may be new to you. Use 
Your dictionary to find their meanings. 
pioneer trail prisoner 
settlement hide adopted 
frontier Appalachian woodsmen 
experienced highway movement 
II In column A are found the words in list above. In 
coluran B are the meaning s of these words. Match 
the numbers in column B with the letters in column 
A. Write the number on t h e blank line before the 
letter. 
A. · B. 
a. pioneer 1. Skillful 
---
b. frontier 2. a person who settles in 
--- a country never before 
c. settlement set t led by white man 
---
____ d. experienced 3. a path made by early 
travelers 
e. hides 
---
_____ f. highway 
---
g. trail 
h. prisoner 
----
---
i. adopted 
---
j. woodsmen 
k. movement 
---
____ 1. Appalachian 
4. animal skins 
5. mountains in eastern 
part of u. s. 
6. a person captured by 
enemy 
7. moving from one place 
to another 
8. men used to living 
in woods 
9. a group of building s and 
people living in them 
10. the lost edge of a 
set t led country 
,...,~ 
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11. a main road 
12. took a person to live 
as a member of frunily 
III Write one word from the words below in the 
proper blank. There are five sentences and 
six words. Choose wisely because there will 
be one word left over. 
IV 
experienced pioneer highway 
frontier Appalachian movement 
1. Daniel Boone has often been called the 
greatest ______________ _ 
2. Kentucky was the first~ ____________ to be 
settled by the colonists. 
3. Thirty woodsmen helped Boone 
to build the Wilderness Road. 
4. This road was the first to the west. 
-----
5. It -crossed the mountains 
going from North Carolina to Kentucky. 
In column A you will find words taken from the 
story of Daniel Boone. In column B are words 
which have opposite meanings. Draw a line 
connecting the words in column A with the words 
of opposite meaning in column B 
A B 
pioneer free man 
wild frontier loved 
prisoner inexperienced 
feared old settler 
experienced begun 
finished of little value 
important settled towns 
. .)· 
WORD STUDY 
Directions: 
Number your paper from 1 to 11. Choose the right 
word from the list for each sentence below. Write 
the word on your paper after the number of that 
sentence. 
frontier 
Indian trail 
long hunters 
settlement 
prisoner 
adopted 
attack 
Shawnee 
woodsmen 
highways 
leader 
escape 
1. The ? of a country is the farthest edge 
of that country 
2. Daniel Boone was able to ? from the Indians. 
-------
3. Many of the old Indian trails are now important ? 
in our country. 
4. ? were men who remained away from home 
on hunting trips. 
5. ? are men who lived in the woods spend-
ing their time hunting and trapping. 
6. The first ? to the west of the Appalachians 
was called Boonesboro 
7. Some of the early settlers in Kentucky bought land 
from the ? Indians. 
8. Boone was ? by an Indian chief as his son. 
-------------
9. The Wilderness Road followed an old ? ? 
----
10. Boone was taken ______ ?~·--_____ by the Indians but he 
managed to ____ ~? _____ _ 
11. The ? of the company who built the Wilderness 
Road was a. 1,·man named Henderson. 
~ ==t=======================~=~~~~~~~~~=-=-==============================~========= 
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'IJIJRITING A SUMMARY 
Directions: 
1. 
2. 
3. 
4. 
5. 
6. 
Read the story of Daniel Boone. After you have 
read it, write one important fact from each 
paragraph. \Vhen finished you will have written 
a short summary of the whole story. 
ARRANGING E\~NTS IN PROPER ORDER 
Directions: 
Below you will find some statements about Daniel 
Boone starting with his life as a boy to the com-
pletion of the Wilderness Road. Try to arrang e 
them in their correct order. 
Daniel Boone spent two years hunting in Kentucky before 
returning to his family in North Carolina 
When a boy he lived on a frontier settlement in Penn-
sylvania 
Later he moved to North Carolina 
He loved to hunt and he spent many hours in the wilder-
ness in Pennsylvania. 
After his long absence from home, when he was hunting 
in Kentucky, he returned to his family in North Carolina 
At one time he was hired by a man named Henderson to 
build a road across the mountains from North Carolina 
to Kentucky 
He moved his family to Kentucky 
The Wilderness Road became an important highway across 
the mountains to the West. 
AN EXERC I SE I N OUTLINI NG 
Making ~ Outline 
Directions: 
Read the statements below. Then fill in the outline 
by placing the statements below in t heir places. 
I. His life as a boy 
B. 
c. 
II. His life as a hunter 
A. 
B. 
III. Boonesboro is built 
A. 
B. 
c. 
IV. The Wilderness Road 
A. 
B. 
c. 
Spent two years hunting in Kentucky 
Lived in Pennsylvania 
Loved to hunt in wilderness in Pennsylvania 
Moves to Kentucky with his family 
Hired by Henderson to build Wilderness Road 
Captured by Indians 
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Saves Boonesboro from attack by Indians 
Hunted deer, buffalo, and fox in Kentucky 
He and thirty others build Wilderness Road 
Wilderness Road becomes an important highway to West 
Moved to North Carolina 
THE NORTHWEST TERRITORY 
When some of the settlers along the Atlantic coast learned 
of the new lands beyond the mountains, they decided to go there 
to make new homes. These lands were good farming lands, so that 
we find people interested in farming settling there. 
Now the land between the Ohio river and the Great Lakes 
was claimed by both the French and the English. The French 
soon gave up their rights to this land to the English. This act 
made it easier for the pioneers to claim the land they staked 
out as their own. Soon the colonists were fighting with England 
The English urged the Indians to attack the frontier settle-
ments. This they did, killing the settlers and destroying their 
homes. Finally, one of the settlers from Kentucky, named George 
Rogers Clark, with a small army conquered this land for the 
United States, drove the Indians from this territory, and made 
it safe for the settlers. 
The United States at this time included all the land from 
the Atlantic Ocean to the Mississippi River, and from the Great 
Lakes to the Gulf of Mexico with the exception of Florida. 
More and more pioneers moved into this country and became far-
mers, rather than hunters. 
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READING TO LOCATE I NFORMATION 
Directions: 
Read the story of George Rogers Clark to find the 
answers to the following questions. 
1. What land was fir 'st known as the Northwest? 
2. What two countries claimed this land? 
3. How did England come to own it? 
4. Why did not more settlers come here at 
this time? 
5. Who was the hero of the Northwest? 
l. 
2. 
3. 
4. 
5. 
A CHECK TEST 
Directions: 
Some of the following statements are true; some are 
not true. Place the word YES before the statement 
that is true, and the word NO before that which is 
not true. 
1. All the settlers of the Ohio River Valley were 
English. 
- · : 
2. The homes of the settlers in the Ohio River Valley 
were like those of the (coast) people along the 
Atlantic Coast. 
3. Most of the homes in this part of the country were 
large and beautiful. 
4. There were many large and beautiful homes in 
New Orleans. 
5. George Rogers Clark explored the Ohio River Valley 
6. The French government sold Louisiana to the gov-
ernment of the United States because it needed 
money to fight England. 
7. The Louisiana Purchase doubled the size of the 
United States at the time of the Purchase. · 
8. George Washington was President at the time of 
the Louisiana Purchase. 
9. Kit Carson was the explorer chosen by the govern-
ment to explore the territory of Louisiana. 
10. Buffalo meat was the main food of the people who 
settled in Louisiana. 
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THE LOUISIANA PURCHASE 
By the year 1803, the frontier of the United States was as 
far west as the Mississippi River. The pioneers who had set-
tled in the Ohio River valley had become farmers. They had left 
their hunting and trapping for farming. They had learned that 
this land was fertile land. They grew food on it. Some of this 
food they sold to the colonists on the Atlantic Coast. The 
mountains which they had to cross made traveling very hard. So 
they decided to send their goods down the Ohio River, and then 
down the Mississippi River to New Orleans. 
The boats they used were clumsy, flat-bottomed ones. At 
New Orleans the goods were put on larger boats and shipped to 
settlements along the coast. Spain owned this land at this 
time. 
Soon France owned this city of New Orieans. She refused 
the traders permission to use the port of New Orleans. This 
made it hard for the settlers to sell their goods. 
Thomas Jefferson was President of the United States at thi~: 
time. He decided to buy this land for the United States. This 
he did. He paid fifteen million dollars for it. 
Suddenly the United States was twice its size. This land 
stretched from the Mississippi River to the Rocky Mountains. 
No one really knew how large this land was. They did not know 
what was to be found here. We know that Thomas Jefferson was a 
very wise man to buy this land. 
LEWIS AND CLARK EXPLORE 
President Jeffers on chose two ' of his friends to explore 
this new land. Their names were Meriwether Lewis and William 
Clark. Th ey were to make maps and to take notes on what they 
learned about this land. 
They rowed up the Missouri River until they came to the 
Rocky Mountains. They met very few people. Most of those 
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they did meet were Indians. These Indians were friendly. Dur-
ing the winter t h ey camped near t h e Indians. At one camp they 
met an Indian woman who was named Sacajawea. She knew the way 
over the mountains and to the Pacific Ocean. She offered to 
guide them. So in the Spring they started out a gain. She car-
ried her Indian baby strapp ed to her back. After a long journey 
they reached the Rocky Mountains. Sacajawea led them on and on 
until they finally reached the Pacific Ocean. 
Then they went back home and told the people about what 
they saw in the Far West. 
The trip took two years. The explorers had traveled over 
8,000 miles. 
WORD STUDY 
Mississippi traders S acajawea 
Missouri goods President 
New Orleans guide Jefferson 
I Understanding Your Words 
Circle the correct meaning in the following. 
1. Mississippi is the name of 
(l) an explorer; (2) a river·; (3) an Indian 
2. Sacajawea was 
(l) an Indian chief; (2) a frontier settlement; 
(3) an Indian guide. 
3. By goods is meant 
( l) something to sell; ( 2) something to make; 
(3) being good 
4. Guide means 
{1) a leader; (2) a ruler; (3) a settler 
5. New Orleans was a settlement 
(1) on the Ohio River; {2) in Kentucky; (3) at 
the mouth of the Mississippi. 
6. Jefferson was the man 
(1) who explored the Ohio River valley; (2) wh o · 
was the first President; (3) who bought 
Louisiana from France. 
7. The Missouri is the river that 
(1) flows into the Gulf of Mexico; (2) was used 
by Lewis and Clark; (3) that separates Kentucky 
and the Old West. 
8. Traders are 
(1) farmers; (2) people who buy and sell; (3) ex-
plorers 
9. New Orleans is 
(1) on the Atlru~tic Coast; (2) on the Gulf of 
Mexico; (3) on the Pacific Coast. 
II An Exercise in Dictionary Work 
1. Arrange the words given in Exercise I, in 
alphabetical order. 
2. Look up each word in your dictionary, and 
divide into syllables. 
3. Write each word again, and next to it, write 
the two guide words found on the page where 
word is found. 
III Classifying Words 
Below are three headings. Using your word list, 
place the words in the correct places. 
People Places Thing s 
AN EXERCISE IN SKIMMING 
Directions: 
I. Skim the s,tory of the Louisiana Purchase to 
find the answers to the following questions 
1. V[ho was President at the time of the 
Louisiana Purchase? 
2. What country sold this lru1d to the United 
States? 
-
' 
3. What large river flows through this territory? 
4. Name the settlement at the mouth of this 
river. 
5. What two men were given the job of explor-
ing this new territory? 
6. What was the date of the Louisiana Purch ase? 
II. Some of the following statements are true; some 
are false. Place the letter T before those that 
are true; and the letter F before those that are 
false. -
1~ Lewis and Clark explored the Louisiana 
---Territory. · 
2. The Indians whom Lewis and Clark met were 
--not friendly. 
3. ___ Sacajawea helped the explorers very much. 
4. The explorers found many people living in 
---this land. 
5. ___ They were gone on their journey a long time. 
6. They traveled much of their way on the 
---Missouri River. 
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A MATCHING GAME 
Directions: 
Below you will find two columns numbered I and II. 
Select the statement in col~mm II which best com-
pletes the meaning of the statement in column I. 
Place the letter in front of the statement. There 
will be one left over in column II. 
The two barriers which 
---stopped the colonists 
from going west were 
The first settlement 
---in Kentucky was 
When the United States 
---got possession of the 
Ohio River Valley 
Three nations claimed 
----the Ohio River Valley 
The first men to cross 
----the mountains in Ken-
tucky were 
The first houses in the 
-----Ohio River Settlement 
were made of mud 
The Louisiana Purchase 
---was made 
The City of New Orleans 
--~had been settled 
The first road over the 
---mountains was called 
a. Daniel Boone and Findlay 
b. made of mud. 
c. Wilderness Road. 
d. mountains and Indians 
e. England, France and 
Spain. 
f. vVhen Thomas Jefferson 
was President 
g . because no lumber 
could be found. 
h. by the French before 
1803. 
i. trappers, hunters, and 
Indians. 
j. Boonesboro 
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MAP STUDY 
Directions: 
I 
,) 
I On the map color territory known as the 
Louisiana Purchase red. 
Color the Lewis and Clark trail green 
Color the Missouri and Mississippi Rivers 
blue 
Color the Rocky Mountains brown 
II On your map draw small pictures of thing s you 
think Lewis and Clark saw. Here are some 
ideas; perhaps you can think of others. 
Indian camps ponies 
buffalo tall trees 
mountains bison 
I 
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A CHECK TEST 
1. What two men were chosen to explore the Louisiana 
Territory? 
2. From what country did we buy the land? 
3. How many miles did Lewis and Clark travel? 
4. What was the name of the Indian woman guide? 
5. Who was the President at the time of the 
Louisiana Purchase? 
.II 
91_ 
92 
======~! ==~~-========================================~====== ~ PRACTICE IN N~KING AN OUTLI}ffi 
I Directions: 
Because outlining is a good way to remember impor-
tant events, it is a good idea to have practice in 
doing it well. Read the following paragraph that 
tells us why some of our wild animals and birds 
have either disappeared entirely, or have become 
very scarce. 
Years ago when the white man came to live in America, 
farraers. 
The hunters killed these animals for food and clothing. 
A few hunted just for sport. The trappers killed animals for 
their fur and hides. The fa~1ers needed them for food as did 
! the explorers. 
Vfhen the pioneers moved to the West, many buffaloes were 
killed. Their hides were used for clothing, and for homes. The 
meat was the principal food of the settlers of the plains. Many 
animals were driven from their homes as the forests were cut 
down. 
Many birds lost their nests and feeding places . Many of 
the birds were killed for food. You remember the Pilgrims had 
wild turkey; partridge and pheasant. 
For these reasons, these animals and birds became very 
scarce. Some disappeared entirely. The buffalo was one of 
~ ~hese. Today many of the early Americru1 birds and animals are 
found only in zoos, or in National Parks. 
I The paragraph you just read gives six reasons why 
our birds and animals are not so plentiful as they 
were. 
Can you find the six reasons? 
Write them on the lines below. 
1. 
2. 
3. 
4. 
5. 
6. 
II Write a few sentences about the way you feel about 
killing our wild animals. 
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A STORY ABOUT INDIANS 
Every American boy and g irl has read or studied about the 
Indians in our country. 
Many people feel that this is not their correct name. I t 
is a name that Columbus gave to t h e people he found here when 
he discovered America. Since he thought that he had reached 
India, he called the people Indians. 
The Indians were here in Araerica when the white man came. 
Some of the Indians were good friends of the settlers, and 
others were not so friendly. 
vVhen the Pilgrims first came they had trouble with the In-
dians. Th ese Indians did not like the idea of the white men 
taking their lands. We really cannot blame them. Later the 
Pilgrims and the Indians made a peace treaty in which they 
agreed to live tog eth er like brothers. You remember how the 
Indians taught the Pilgrims how to plant corn. They taught 
them to hunt and fish. They were guests at the first Thanks-
g iving feast. 
The Quakers in Pennsylvania lived in peace with t h e Indiana 
from the beg inning of the settlement. That was because William 
Penn, their leader, treated the Indians kindly. He bought the 
lands from the Indians and this pleased the Indians very much. 
Before the white men came, the Indian weapons were bows and 
arrows. For tools they had knives and axes made of stone. They I 
had no money, but used string s of colored beads called wampum. 
THE PLAINS INDIANS 
The Indians who lived in the section of our country from 
the Mississippi River to the Rocky Mountains were called the 
Plains Indians. Some of these Indians were wandering tribes. 
·-. 
Others lived in villages. The village Indians lived in lodges. 
These lodges were made of posts over which were roofs of dried 
grass, twigs, and dried mud. The wandering tribes lived in te-
pees which were a kind of tent covered with skins. These Plains 
Indians depended on the buffalo for their living. They ate the 
buffalo meat for their food. They used the hides for their 
clothing. They also used the hides to make their tepees. Some 
of these Indians were farmers. Vfuat do you suppose they raised? 
Corn, beans, and pumpkinsl 
Before the Spaniards cruae there were no horses. These wan-
dering tribes carried their few belongings on their backs or 
used a travois. A travois was made of two poles tied together 
at one end. The other end dragged on the ground. A flat board 
was placed over the poles. On this was placed their belongings. 
Sometimes they were harnessed to a dog. When the Spaniards 
came, they brought horses. These horses changed the ways of 
travel of the wandering tribes. Can you tell how? If so, writE 
your answer of the lines below. 
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The Plains Indians were different from other Indians in 
some ways. \~en an Indian of this tribe did a very brave deed, 
he was allowed to wear a war bonnet. This was made of eagle 
feathers. These Indians did not use canoes, but a round boat 
called a bull boat. Most Indians were famous basket weavers. 
There were few basket weavers among these Indians. They were 
good at making designs with beads and feathers. Every design 
they made had to make straight lines and no flower designs were 
allowed. 
These were the Indians who attacked so many of our early 
settlers who traveled west to make new homes. After a while our 
government sent all the Indian tribes to a place set aside for 
Indians alone. After that there was little trouble from Indian 
attacks. 
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THE INDIANS OF THE SOUTHVillST 
Among the Indians found in the Southwestern part of our 
country were the Pueblo Indians. These Indians were different 
from the Plains Indians. They did not wander ov~r their land. 
They were a farming people. They raised grain, mostly corn, 
and a few fruits and vegetables. They used the clay from the 
desert to make their houses. They dried the clay, which they 
had already shaped by hand. Their houses were different from 
any other Indian houses we have read about. They were flat-
roofed, with no door except on the roof. The people who lived 
in these houses had to climb a ladder to get into their house. 
In this way they were protected against any attacks from their 
enemies. There were not too many houses in any one village. 
Many people lived in one house. In each house there was a large 
oven, and nearby was a spring from which the inhabitants could 
get their water. These houses lasted for a good many years. 
There are still a few of them to be seen in the southwest. 
Do you wonder why they were called Pueblo Indians? The 
Spaniards gave them this name. The Spanish word for village is 
pueblo. Since these Indians lived in villages, the Spaniards 
thought Pueblos was a good name for them. Do you agree with 
them? 
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Another Indian tribe that lived in the southwestern part 
of our country was the Navaho Indian. These Indians did not 
live in villages. They were wandering tribes like the Plains 
Indians. 'l1hey did little farming. They lived on rabb its and 
oth er small game. They ate berries and wild fruit when they 
could find them. 
The Navahos were nomads, which means that they were wande 
ers, going from place to place. For this reason they did not 
need houses in the summer. Sometimes they lived in the shelter 
of a ledg e; other times they s l ept in the open. In the winter 
they did live in houses. These winter homes were called hog ans 
One kind of hogan was built in the shape of a cone. The frame-
work was built of logs and covered with twigs and earth. Some-
times they built a hog an of six sides. This was covered with 
mud also. Both of these had a smoke hole in the center of the 
roof. Do you think this was a comfortable place to live? Be 
ready to g ive your answer at the end of this story. 
vVhen the Span iards came to this country they brought sheep 
with them. Soon the Navahos owned some. They began to raise 
flocks of them. Tending these sheep and moving with them from 
place to place suited these people very much. The Navaho women 
soon learned to spin the wool from the sheep and to weave it in 
to cloth. Next they learned to dye the yarn. They became fam-
ous for their blankets and rugs. 
The Navaho later learned t o make ring s and bracelets by 
1 hand. They decorated them with blue stones which we call 
I 
I 
II 
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turquoises. Perhaps you have seen some of these kind of brace-
lets and jewelry made by the Indians of the southwest today. 
If so, tell your classmates about them. 
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THE INDIANS OF CALIFOP~IA 
The Indians living in the lands which we call California 
were different from the Plains or Pueblo Indians. Men who wrote 
our history tell us they were more backward. That means that 
they were not so clever at making their living as some of the 
other Indians were. They lived mostly on berries and roots. 
Sometimes they are called "Root Diggers." They also ate fish, 
chiefly salmon. Because of the salmon, the life of these In-
dians was quite different from wlt..at it would have been had there 
been no fish. The Indians ate the fresh fish during the season 
when they could fish. They also dried and smoked the salmon. 
They put this away for use later in the year. 
The life story of the salmon is an interesting one. Per-
haps you could read such a story and tell your classmates about 
it. 
Their houses were different than those of other Indians. 
They sunk poles into the ground in a circle. Then they drew the 
poles nearly together at the top. Then they plastered this all 
over with mud. They left a small opening in the top. The hole 
at the top was their door. It was also their chimney. They 
climbed in and out of their house by means of a notched pole. 
They called these houses 11 wikiups. 11 
~- ~-
After a while some Spanish missionaries came to California. 
They helped these Indians. They taught them to plant. The~ had 
brought seeds with them from Spain and Mexico. The important 
seeds were wheat and fruit seeds. Little by little these 
Indians became better workers and lived more like other kinds 
,e of Indians. These Indians and Spaniards were the pioneer 
fruit-growers in America. 
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THE INDIANS LAST STAND 
As the pioneers moved into the lands where the Indians 
lived, the Indians kept moving out. The pioneers had heard of 
these fertile lands. They also had learned of the valuable fur 
bearing animals that were found here. They were anxious to 
live in these lands. It did not mean much to them that they 
were taking the lands that really belonged to the Indians. 
Sometimes the settlers paid the Indians for these lands, but 
most of the time they did not. 
The Indians did not like to be driven from their homes. 
'! They attacked the white man's settlements and killed many of 
the settlers. In the end the Indians were defeated and a trea~ 
was made. The treaties made certain promises to the Indians if 
they would move into lands farther west. Most of the time these 
promises were not kept. After much fighting the government set 
aside several large pieces of land as Indian lands. The Indians 
were promised safety and protection if they would move into 
t hese lands. Most of these lands were in the Southwest. Al-
though the Indians did not care to leave their lands, they were 
forced to do so. This was the end of their free and roaming 
life. How do you think they felt when they were leaving their 
homes? Write your answer on the lines below. 
:!02 
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FINDING TEE KEY WORD 
Directions: 
In the following sentences underline the most 
important word in the sentence. It will be t h e 
word that the sentence tells you about 
1. The trails traveled by the pioneers were old 
Indian trails. 
2. The wigwams of the woodsmen Indians were made of 
birch bark. 
3. The travois was used by Indians to carry goods 
overland. 
4. The Californian Indians called their homes wikiup. 
5. The Pueblo Indians lived in villag es 
6. The Navahos were famous for their blankets. 
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GERONIMO 
one of the war-like tribes of the Southwest was the fruaous 
Apache tribe. War was the main interest in the lives of the 
Apaches. They felt that if the white men could take their lands 
from them that it was all right for them to steal the white 
man's cattle and horses. Finally General Cook was given the 
job of stopping the Apache's raids and killings . This ended in 
the surrender of the principal chiefs and many of the Apache 
warriors at Camp Verde in 1873. 
But not all the Apaches surrendered. Geronimo was one of 
these. He was not a chief, but he was a leader. He wa s hated 
by the white man and by some of his own people. He orgru1ized 
some of the Apaches and continued to attack and rob the white 
man . After a long time he and his followers were captured and 
sent to the reservation. But many of the Indians were not happy 
here. They were used to roaming over the plains and mountains . 
They did not like farming. On the reservation they must farm 
if they would eat. Geronimo would lead a band of these Indians 
off the reservation. They would roam over the Southwest. vVhen 
hungry they would attack a lonely settlement, robbing the people 
Many times they killed all the settlers. The name Geronimo 
brought fear to the settlers. 
Each time he left the reservation the government would 
hunt him down. Then they would bring him back to the reserva-
tion. After a while he would leave a g ain. It was a difficult 
job for the Army to find him. He knew this wild country. He 
knew where to hide. His horses were swift. If the Army did 
learn of his hiding place, it would arrive there only to find 
that he had escaped them. It took fifteen months one time to 
find him. 
After many months he surrendered. He was tired of raiding 
and warfare. He and fourteen other Apaches were sent to prison 
in Florida. Later they were sent back to the Ind ian reserva-
tion in Oklahoma. Here Geronimo died in 1909. 
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I MAKING AN OUTLINE 
Directions: 
Under the main topics in this outline write the 
sub-topics from the list below. 
I. The Apache Indians 
A. 
B. 
c. 
II. Life on the Reservation 
A. 
B. 
c. 
D. 
III. Later Life 
A. 
B. 
Captured by General Cook at Crua~ Verde 
Held in the mountains 
Lived in the Southwest 
Feared by white settlers 
A fierce war-like tribe 
Indians unhappy on reservat ion 
Geronimo stirred up the discontented Apaches 
Led them off the reservation 
Died in 1909 
Sent to Florida 
Captured at last 
Later sent to Oklahoma 
II On the lines below write five sentences that you think 
tell important facts about Geronimo. 
1. 
2. 
3. 
4. 
5. 
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WORD STUDY 
Directions: 
Read all the directions before doing this exercise. 
You will save time if you do. 
buffaloes 
hogans 
Navaho 
pueblo 
I. Dictionary Work 
sheep 
bull boats 
blankets 
nomads 
turquoise 
travois 
tepees 
lodges 
a. Arrange the above words in alphabetical order 
b. Write the two guide words that appear on the 
page where word is found. 
c. Divide into syllables and put in the proper 
accent marks 
II. Underline the correct ending in the following 
sentences. 
1. The Navru~o Indians lived in 
hogans tepees lodges 
2. The Plains Indians used boats called 
bull boats canoes rafts 
3. The Indians of the southwest who lived in 
villages were called 
Navahos Pueblos Incas 
4. Sheep were brought to America by the 
English .French Spanish 
5. The fruit-growing industry in California 
was started by 
Americans Indians Spanish missionaries 
6. The Pueblo Indians lived in 
caves wigwams clay houses 
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7. The buffaloes supp lied the Plains I ndians with 
food and cloth ing transportation sport 
8. The Plains Indians lived in 
hogans lodges log cabins 
9. The Indians famous for their blankets were the 
Plains Indians Navahos Pueblos 
10. The Spanish word for village is 
dios pueb lo hacienda 
11. The Seed Gatherers of California were taught 
to plant b y the 
Russians Spanish 
Missionaries 
English 
12. Before the coming of the horse, the Plains 
Indians carried their goods by 
wagons travois mules 
III. Can you find out by looking quickly through 
your stories 
1. Why Columbus called the men he found here 
I n dians? 
2. \Vhy the Navahos were called Nomads? 
3. What animals the Spaniards brought to this 
country that gave the Navahos a new k ind of work? 
IV. Can you find in encyclopedia I, pictures of the 
Navaho designs used on their blankets? Draw a picture 
of a Navaho blanket using one of these designs. Show 
it to your classmates when finished. 
v. Imag ine you are an Indian boy or g irl living in one 
of the Indian settlements beyond the Mississippi. Tell 
the class something about your life. 
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A MATCHI NG EXERCISE 
Directions: 
In coltunn A are the names of several kinds of 
Indians. In column B are the kinds of homes 
they used. Match the letters in Column B with 
the numbers in column A. There will be ~wo 
left over in column B 
1. Navahos a. log cabins 
2. Pueblos b. tepees 
3. California Indians c. adobe houses 
4. Plains Indians d. hogans 
5. New England e. lodges 
Indians 
f. wikiups 
g . caves 
JOHN FREiv'I ONT AND KIT CARSON 
About 1840, many Americans wanted to move into the west. 
They did not know the way. They did not know the country. The 
government decided to send a man to find the best routes to 
this part of our country. He was to find how people traveled 
and dressed. He was to find out what food the settlers would 
have to eat on their journey. John c. Fremont was the man who 
was chosen to do this. 
Fremont chose a man as his guide. This man was Kit Carson 
Kit was a "mountain man." That means he was familiar with 
climbing mountains. He knew where there were passes in these 
mountains. It was easier to cross through these passes. He 
had been a beaver trapper. He knew the Indians. He was their 
friend. He spoke their language. He helped them in their 
trou b les with the white people. You can see that he would be a 
great help to Fremont. Fremont and Carson with a g roup of men 
traveled these mountains in the winter. They suffered from the 
cold and often they were hungry. Carson knew of a pass through 
these mountains and he led Fremont and his men to this pass. 
This was a very hard thing to do in winter when snow covered 
the mountains. This pass took them to California. They then 
followed the mountains into what is now Oregon. Here they fol-
lowed the Columbia River from the mountains to the Pacific Oce~ 
Fremont sent back descriptions of the Great Salt Lake. He wrote 
about the animals and salmon and beaver. He is often calledthe 
"Pathfinder" to the west. Carson is known as Scou t and Guide. 
, .. 
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TEXAS BECOMES A PART OF THE UN ITED STATES 
As our early pioneers traveled westward, some of them 
settled in Texas. When they arrived here, they found t h at t h e 
Spaniards had settled in this land. Many years before, Spanish 
missionaries had made missions here. They found the Pu eblo In-
dians already here. There were also the Apaches, a fierce war-
like tribe. We shall read of them later. 
In 1821 M:exico separated from Spain and became an indepen-
dent nation. Colonization under the Spanish had been slow. 
Can you explain why? 
Because of this the Mexica~s invited the Americans to set-
tle in Texas. Many Americans came. They had heard from Stephen 
F. Austin about the wonderful land there. So many came that the 
Mexicans became fri ghtened that they would lose their lands to 
these Americans. Laws were made that the Americans did not 
like. They refused to obey t h em. One of these settlers was a 
man named Sam Houston. He had been in this country for a long 
time. Soon a bitter war was begun between United States and 
Mexico. Houston was made head of the United States Army. Santa 
Anna was the leader of the Mexicans. He decided to show the 
Americans how strong his army was. With an army of 4,000 men, 
he marched against an old fortress called the Alamo. Here were 
gathered 140 Americans who had gone there for protection. These 
men fought to the end. At one time there were only five Ameri-
cans left. One of these was David Crockett, a famous hunter 
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and frontiersman. Finally he was killed. This made the Texans 
very angry. Soon Sam Houston had a strong ar.my against the 
Mexicans and took Santa Anna prisoner. He raised the flag of 
Texas over this land. This meant that Texas no longer belonged 
to Mexico. Ten years later Texas became a part of the United 
States. 
., 
T :;. __ . · 
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WORD STUDY 
Directions: 
Below is a list of words which shall be found 
in the story on Texas. 
. missionaries 
Apaches 
colonization 
Mexicans 
I Dictionary Work 
bitter 
Santa Anna 
fortress 
Alamo 
protection 
frontiersman 
Crockett 
prisoner 
1. Find the word missionary in your dictionary. 
You will see that it means one of something. 
To make it mean more than one, it is written 
missionaries. 
2. Look up the word Apache. In your ~rd list 
it says Apaches. This means more than one. 
3. Look up the other words in your dictionary. 
Divide these words into their proper syl-
lables and place the accent marks. 
4. Write the guide words found on the page 
where the following words are found. 
colonization bitter fortress 
5. Find the sentence in which the word nbittern 
is found. Read it aloud. What does that 
mean to you? Look it up if you don't know. 
Do the srune with the words missionaries, 
frontiersman, and protection. 
6. Underline the root of the following w~rds: 
missionaries protection frontiersman 
prisoner fortress 
II Locating Information 
Read to find answers to the following questions. 
Number your paper from l to 8. After each number 
write the correct answer to the question of that 
number. 
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1. To what country did Texas belong when the 
first Americans settled there? 
2. vVhat country owned this land before that time? 
3. Why did Mexico invite the Americans to come 
to Texas? 
4. Why was a war begun between Mexico and the 
United States? 
5. Who was the leader of the United States army? 
6. Who was the Mexican leader? 
7. Write a few sentences about the battle of 
the Alamo. 
8. What finally happ ened to Santa Anna? 
I I I Skimming To Locate Proper Names 
Skim the story about Texas. Number your paper from 
1 to 4. Write the correct word after each number. 
1. To find the name of a fierce war-like Indian 
tribe that lived in Mexico. 
2. To find the name of an old fortress. 
3. To find the name of the Mexican leader. 
4. To find the name of a brave frontiersman 
and hunter. 
USING AN INDEX 
Directions: 
Most books used in our schools have an index. An 
index tells the reader on what pages to find in-
formation easily and quickly. These topics of 
information are listed alphabetically. Often 
information may be found under different topics. 
For Example, information about George Rogers Clark 
may be found under Clark, George Rogers, or under 
Northwest Territory. If you find the words, "See 
also," it means that more information may be 
found under that heading or topic. Here is a 
sample of an index: 
Boone, Daniel 
a great hunter, 234 
explorations of, 258-259 
an early settler in Kentucky, 270-72 
Buffalo 
early days, 360-361 
of the plains, 362-364 
habits of, 384-86 
use of, 367-69 
disappearance of, 371-4 
Buffalo Bill, See Cody, William Cody 
Caravan, 
camel, 396-99 
of covered wagons, 432-34 
importance of, 428-9 
Cody, William, 386-99 
Fruit, 
cultivation of, 468 
introduction by Spaniards, 485-87 
kinds of, 437-445 
uses of, 467-470 
Indians 
of North America, 562-568 
tribes of, 
Plains, 581-3 
Pueblo, 593-4 
Seed Gatherers, 595-7 
On what pag es would you find information on camel caravan? 
fis 
on what pages would you look for information about 
the plains Indians? 
Vfhere would you find the disappearance of the Buffalo? 
Find t he pag es about the Buffalo. Write one sentence 
about his habits. Write the number of the pages 
where you found the information. 
On what pages would you find information about the 
explorations of Daniel Boone? 
On what pages does it tell about the fruit industry 
being introduced by the Spaniards? 
Which is the better way to find information quickly: 
______ By t u rning pages in the book until you 
come to the information, or, 
By locating the pag es in the index? 
------
Place a ch eck before the line that you think tells 
the easier way. 
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THE PONY EXPRESS 
By 1850, most of the land between the Atlantic and Pacific 
oceans had been settled by American pioneers. The towns along 
the Pacific coast were far away from Washington, the capital 
city. It took a month or more to send a message from one place 
to another. Mail was sent by mail-coach or in the stag ecoach. 
Here and there in the country there were "mail" stations. These 
stations furnished food for the horses and mules. Sometimes 
people rode these mail wagons. If so, t h ese people were housed 
and fed. These journeys took almost a month. There was a need 
for faster mail service. The Pony Express came into use. Th is 
~ 
consisted of fast horses and brave riders. There were about 
200 stations along the route. Th is route followed the Califor-
nia Trail as nearly as possible. Look on your map of overland 
trails and trace the route. At each of these stations a horse 
and rider were stationed. Here the mail was handed from one 
rider to another who went on his way without any waste of time. 
The riders were small men and often very young . The letters 
were written on very thin pap er so that the load would be light. 
Each horseman traveled about fifty miles. Most of the time 
j the journey took about ten days. This was twice as fast as the 
stagecoach. One of the most famous riders was "Buffalo Bill." 
The next story tells you a little about him. There are many 
stories written about him. Perhaps you could g et one from the 
library and g ive a short book report to the class. 
HOW WELL CAN YOU REM~ffiER? 
Directions: 
Try to answer all the questions without looking 
at your story in the workbook. Later you may 
read the story to find the answers you did not 
know. 
1. Why did the Pony Express come into use? 
2. How much faster was this mail service than 
before? 
3. What kind of men were these riders? 
4. What were two of the dangers these riders 
met? 
5. How many miles a day did these riders cover? 
6. How long did this service last? 
7. vVhat famous trail did these riders follow? 
8 . Who was one of the most famous riders? 
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OREGON IS SETTLED 
After John Fremont had found out about the country north 
of California and had told the people about it, some of the Am-
ericans decided to go there. \Vhen t hey arrived they found other 
settlers t h ere. Years before this, men from t~~ee other coun-
tries had visited here. They were from England, Russia, and 
Spain. These people were interested in the furs. After a while 
the Russians and t h e Spanish left the land. The Eng lish stayed 
on. 
John Jacob Astor, an American, decided to establish a fur 
trading company here. He sent men wh o did not know the way. 
~fuen they arrived they found the En g lish already t h ere. After 
a few months he sold his f u rs to an En g lish Fur Company. 
Eng land and America made an a greement to share this land. 
Later t h ey divided it between t hem. Among some of the people 
who went to Oregon whom we should remember are Doctor ¥lhitman 
and his wife. These good people, in company of others, went to 
Oreg on to teach the I ndians about God. They established a mis-
sion here. At first the Indians lived in peace with them. How 
ever, a bad illness broke out among the Indians and many of them 
died. The Indians blamed the missionaries for bring ing this 
sickness to them. They attacked the mission and killed all the 
people. 
Although this Indian trouble lasted for many years, PJaeri-
can settlers kept coming to Oregon. Finally the Indians were 
conquered. Some time later Oregon became a State. 
AN EXERCISE IN SKllvlMING 
Directions: 
Skim the story on the settlement of Oregon to 
find the correct answers to the follo~ng questions: 
1. \~at three countries had sent men to the 
Oregon Territory before the Americans arrived? 
2. Why was John Jacob Astor interested in the 
Oregon Territory? 
3. What two countries decided to share this 
land? 
4. Why did Dr. Whitman and his wife go to this 
country? 
5. Why were the Indians so cruel to these people? 
AN EXERCISE IN CLASSIFICATION 
Directions:: 
Place the words in the list below in their 
correct columns: 
Oregon mission Spain Agreement 
furs illness England company 
Russia land month state 
Indians settlers people missionaries 
California countries sickness Whitman 
People Places Things 
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BUFFALO BILL 
Many of you readers have heard of Buffalo Bill. He was onE 
of the most colorful men of the early settlers of the west. He 
was born in 1866 in Iowa. He was named William. His full name 
was William Cody. Later his family moved to Kansas. We are not 
sure, but we think the family went by covered wagon. This was 
wild and dangerous country. The settlers in this part of the 
country were in constant fear of Indians. You know that the 
Indians did not like the idea of the white man taking their 
lands away from them. William and all the boys living at that 
time were taught how to use a gun ~o that they could protect 
themselves. He was a very strong boy because he lived out of 
doors so much. At the time he was fourteen, the Pony Express 
was in use. William became a rider. He bec~1e famous for his 
bravery and his daring deeds. Some days he rode seventy miles 
a day. The Pony Express did not last long. After he stopped 
this worl(, he became a scout and guide for the United States 
Army. He also fought in the Civil War and was a high officer. 
After the war, he was g iven the job of supplying buffalo 
meat to the men who were building a railroad in this section. 
To g et this meat he had to hunt and kill the buffaloes. He 
killed thousands of buffaloes. This is the reason he was nick-
na.TO.ed, "Buffalo Bill. n 
Soon the buffalo began to disapp ear. The West became tame. 
Buffalo Bill decided to organize a "Wild West Show." He decided 
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to travel all over the country with his show. He traveled 
everywhere in the United States with his show. It was somewhat 
like a circus. The difference was that his show was smaller. 
Another difference was that he had no animals from other lands. 
He had beautiful horses and cowboys. Perhaps it was more like 
a rodeo. 
MAKING AN OUTLINE 
Directions: 
Fill in the outline placing t he statements 
below under their proper headings. 
BUFFALO BILL 
1. His Early Life 
B. 
c. 
D. 
2. Later Employed By Government 
B. 
c. 
3. His Wild West Show 
A. 
B. 
1. Taught to use a gun to protect himself against 
Indians. 
2. Became a scout and guide for the army 
3. Born in Iowa 
4. Traveled all over with his Wild West Show 
5. Decided to organize Wild West Show 
6. Nicknamed "Buffalo Bill" becau se he killed 
so many buffaloes 
7. Moved to Kansas when a boy 
8. Became a Pony Express Rider at 14 
9. Supplied buffalo meat to railroad men 
CALIFORNIA IS SETTLED 
For about twenty-five years before our story begins, Cal-
ifornia belonged to Mexico. A few Americans settled here. They 
had learned about the fertile land in California. They planted 
wheat and they raised sheep. More and more Americans came to 
settle. A war was fought over this land between Mexico and the 
United States. After the war California belonged to the United 
States. 
one of the early settlers in California was a man nruaed 
John A. Sutter. He was a Swiss who had come to this land to 
settle. He was interested in the lu~ber found here. He wanted 
a sawmill built. He chose a man named Marshall to build it. 
One day Mr. Marshall noticed some shiny pieces of metal in the 
strerua. He took some of these pieces to Mr. Sutter. He sent 
them to Washington for proof that it was gold. He tried to 
keep the discovery a secret. But the news leaked out. This was 
in 1848. Many people started for California at once. Since it 
took so long for news to travel, it was 1849 when they started 
to go. For this reason they are often called the forty-niners. 
There were three ways by which these people could go to 
California. One way was to go in sailing vessels around the tip 
' of' South America. 'l1he second way was to go by the Istl"l...mus · o.~ 
Panama. This meant going part way by water, and part by land. 
The third route was overland from St. Joseph, Missouri. This 
way took three or four months. The travelers made their way in 
covered wagons or prairie schooners. Many never reached there. 
They died on the way from hung er, thirst, and illness. This 
great r ush for gold was called the Gold Rush of 1 49. 
When t h e gold lands were finally reach ed, tents, wigwams, 
and bark sh elters were put up. Very few women or children were 
among t h is group. The men did t h eir own cooking and washing . 
In one month eighteen thousand people are said to have crossed 
t h e Mississippi. Some of these people found gold. Oth ers did 
not. The return home was too difficult, so t h ey remained in 
California. Many of these people became farmers. They raised 
grains and vegetables and fruits. You remember the fruit-
growing industry was started by the Spanish Mi ssionaries years 
before. Lodging houses and eating p laces were built. Many 
shops were opened where these people could buy the thing s they 
needed. In this way many people found work to do. This then 
is t h e story of the settling of California. Now America has 
settlements from the Atlantic to the Pacific Oceans. 
WORD STUDY 
California discovery industry 
Swiss secret lodging houses 
sawmill shelters difficult 
proof Isthmus of Panama 
Directions: 
1. Read the story on California. Find each 
of the words listed above in the story. 
2. Write the sentences that contain each word. 
3. Use your dictionary to look up the meanings 
of the words that you do not know. Write 
the meaning opposite each word. 
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WORD STUDY 
Directions: 
Copy the following sentences on your paper. 
filling in the blanks with proper words from 
the word list. 
1. Many people went to __________ by way of t h e 
------------------------------· 
2. The Spaniards started the fru it-growing _____________ • 
3. John A. Sutter tr i ed to keep the of gold 
------------
a • 
-------------
4. The journey to was a one 
--------------------- -----------
5. All kinds of were built for homes. 
-----------------
6. Mr. Sutter owned a in California. 
----------------
7. He sent to Washington for ____________ t hat the nuggets 
were gold. 
8. were bUilt so that t here would 
----------
be places to live. 
A I~TCHING EXERCISE 
Directions: 
Write the numbers in column I on your paper. 
After each number write the letter of the word 
or phrase which has the same meaning in column II. 
I 
1. sawmill 
2. industry 
3. 
4. 
5. 
6. 
secret \ 
proof 
lodging-house 
difficult 
7, discovery 
8. isthmus 
9. shelter 
10. California 
II 
a. a country where gold is 
found 
b. a narrow strip of land 
connecting two larger pieces 
c. a place where lumber is 
cut into short lengths 
d. places where people pay 
to live 
---
e. very hard 
f. finding something new 
g. something that people do 
not know 
h. a kind of work 
i. finding out if something 
is true 
-j. a kind of home 
CHECKI NG YOUR READING 
Directions: 
Circle the words or phrases that correctly 
complete each of the following sentences. 
1. The early American settlers in California went there 
for new homes to fish to farm fertile lands 
2. IVIr. Sutter was interested 
in furs in lumber in Indians 
3. The man who first saw the shiny pieces was 
Mr . Sutter Mr . Marshall 
4. The overland route to California started at 
Independence St. Joseph New Orleans 
5. These people went 
by horseback by covered wagon on foot 
6. In one month the number of people who crossed the 
Mississippi was 
1800 18,000 180 
7. Most of the people who went to California became 
farmers traders lumbermen 
8. The people who went to California for gold lived in 
houses tents caves 
WHAT CAN YOU RIDHEMBER? 
Directions: 
Copy on your papers the numbers as listed below. 
Write a sentence after the word or phrase as told 
in your story about the California Gold Rush. 
1. The Forty Niners __________________________________ ___ 
2. John Sutter was 
--------------------------------------
3. Many Spanish people ________________________________ __ 
4. The words Gold Rush mean 
---
- 5. st. Joseph was 
ASSOCIATION OF IDEAS 
Directions: 
Here are some statements for you to complete to 
show the difference between today and long a go. 
1. 
2. 
The people in 1849 went to California to 
People today go to California for its 
----
• 
------------------
l. Long ago these people traveled to California 
in • 
2. Today we travel to California in 
and 
____ , 
----
• 
------
1. Long ago many ________ lived in California. 
2. Today people from lands live there. 
-----
,and 
1. Many years a go the Spaniards in California raised 
----and • 
2. Today the farmers in California raise and 
--------
--------· 
1. At one time the language spoken in California 
was 
----------· 
2. Today is the language spoken. 
-------
1. When the forty-niners went to California they 
followed • 
2. Today we follow well roads. 
-----------
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A LESSON IN CLASSIFICATION 
Directions: 
In the following groups of words, there is one 
word in each group that does not belong. Cross 
this word out. 
1. buffalo cattle house fruit 
2. Indian pioneer settler tepee 
3. wigwam hogan wikiup dugout 
4. sod house canoe log cabin adobe house 
5. railroad Boone flatboat canoe 
6. ocean river farm lake 
7. Sutter Houston Indian Jefferson 
8. prairie gulf mountain plain 
THE COiiVBOY ERA 
One of the most colorful eras in our history was that of 
t he cowboys. 
Coronado, a Spanish explorer, had brought cattle to America 
Texas had been a great cattle country for many years. vVhen the 
settlers from United States arrived there, many of these cattle 
were roaming wild. This region was not a farming reg ion be-
cause the rainfall was light. However, there was enough rain-
fall for grass to grow. The cattle could feed on this grass. 
The early settlers began to raise cattle. They learned that 
they cou ld leave t h e cattle in the plains north of Texas during 
the winter, because the climate was so mild. Soon the settlers 
began to raise cattle for sale. The settlers in the East were 
ready buyers. 
It was at this time that the cowboys were hired to take 
care of the cattle herds. Sometimes these cowboys were called 
"cowherds" or "cow punchers." It was the duty of the cowboy to 
bring the cattle to a certain point every spring and fall so 
that the young calves cou ld be branded or selected for market. 
By "branded" is meant stamping the cattle with the owner's mark 
or brand. The cows are sent int o an enclosure by the cowboy in 
charge. The young calves follow their mothers and are branded. 
In the fall, the cattle selected fpr sale start t heir long 
journey across the plains to the nearest railroad to be shipped 
to market •• The most famous trail was the Chisholm Trail. 
I 
I 
J 
Most of the time the cattle wer e gentle and followed their 
leader. However, any unusual noise or a sudden clap of thunder 
would cause a stampede. By this is meant that the cattle would 
run in many different directions, and sometimes this would end 
in disaster. It was the duty of the cowboy to stop this stamp-
ede. Sometimes he did this with song . Again he would ride 
through the middle of the stampede calling the cattle into line. 
Can you name any of the song s that the cowboys might have sung ? 
The dress of the cowboy was interesting. Most of the time 
J they wore dark clothes. They wore a bright kerchief at the neCk 
This was to protect them from sunburn or windburn. Sometimes 
it was used to blindfold a horse while being tamed. They wore 
dark woolen trousers. These were covered almost to the hip with 
leather legg ings. These were called "chaps." These chaps pro-
tected them from the brush and cacti of the desert or plains. 
The y wore a wide brimmed hat. This was called a sombrero or 
ten-gallon hat. It had several uses. It was most often used to 
p r otect the cowboy from the sun. It was also used to water the 
horses. 
Usu ally the cowboy's horse was small but tough. He was 
always well trained. The saddle was made of leather and was 
heavy. It was cor~ortable to ride. The lariat was a very val-
uable piece of equipment to the cowboy. This was a rope made of 
hemp or cowhide. It was thirty to seventy feet long. It was 
used to lasso a cow, or a horse. 
When not riding the range these cowboys lived in bunk-
houses near the ranch house of the ovmer. The ranch house cook 
cooked their meals and served them at long tables set in the 
middle of the room. 
When the time came for the round-up, one man was chosen to 
be the boss. He gave the orders. Each ranch owner supplied the 
outfit for the roundup. This consisted of a ''chuck-wagon" and 
a "hoodlum" wagon. The chuck-wagon carried the food, tent s , and 
clothing . Meals were cooked at the rear of this wagon and they 
were eaten in the open. The hoodlum wagon carried the water-
barrel, the wood used in cooking, and the branding irons. 
These cowboys sang as they drove their cattle. Many of 
these songs have become some of the songs of the West. One of 
the most popular is, "Home on the Range." 
With the coming of more and more settlers to the West, the 
ranch owners lost some of their land. They were obliged to 
f ence in their cattle. This ended the open range. There are 
still cowboys, but the romantic a ge of the cowboy is gone. This 
period lasted about twenty years. It was one of the most inter-
esting times in our history. 
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A PICTURE STUDY 
Directions: 
1. 
2. 
Study the picture below to answer the following 
questions. 
Vfuat do you think would be a good title for this 
picture? 
Draw a line under the words which correctly 
answer this question: 
This picture was ta1cen 
On the trail On the ranch 
3. Give your reasons for your answer in question 2. 
4. ~Vhat are the tr~ee cowboys in the lower part of 
of the picture doing? 
5. 'Why is the cowboy trying to capture the cattle? 
6. Vv.here did the logs of wood come from? 
7. Vfuat is the cowboy in the rear of the picture 
doing? 
8. What time of the day do you think it is? 
Give your reasons. 
9. Do you like this picture? Give your reasons 
for your answer. 
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WORD STUDY 
era cowpunchers stampede 
farming region brand disaster 
mild climate selected chaps 
cowherds market sombrero 
saddle equipment lasso 
roundup chuck wagon romantic 
Directions: 
I Most of these words are used in your story. 
Copy the sentence that contains the word. Try 
to use them in sentences of your own. Keep 
their meaning clear. 
II Make three columns as follows: 
Things Cowboys 
Wear 
Things Cowboys 
Use 
Places Cowboys 
Go 
Place as many words as you can from the wordlist 
in their correct places. 
SING THE CORRECT WORD 
Directions: 
In each of the following sentences fill in the 
blank with the correct word from your word list. 
1. Texas was not a because 
the rainfall was too light. 
2. The cattle could remain out on the plains all 
winter, because the climate was so 
----------------
3. Sometimes the cowboys were called 
• 
---- -------
4. Boys of today think the life of the cowboy was a 
life. 
----------------
5. Stamping the cattle with the owner's mark was said 
to the cow. 
6. When the cattle became frightened a 
sometimes took place. -------------
7. Driving the cattle to a certain point was called a 
• 
---------------
8. were made of leather and worn to 
protect the cowboy from brush and cacti. 
9. Meals were cooked in the when 
the great drive was takin_g __ p~1~a-c-e--.-
10. The rope used to capture a cow or a horse is called 
a • 
-----------------
• 
HOW 'WELL CAN YOU REMEMBER? 
Directions: 
Answer the questions that you c~:~ without 
looking at your story. \IIJhen y01. have finished 
you may read to find the answer~ you did not 
know. 
1. How did the owner know which cal1es belonged 
to him? 
2. Where did the cowboy sleep when :r e was taking 
his herd to the roundup? 
3. Tell what a stampede is? 
4. Why did the ranchmen use the dry plains instead 
of the farmers? 
5. How did the cowboys stop a stampede? 
6. Would you like to be a cowboy? 
class your reasons. 
f so, tell the 
READING FOR INFORMATION 
Directions: 
Read to find the answers to the following 
questions: 
1. What was the name of the famous cowboy trail? 
2. \Vhy were the cattle able to stay out on the 
plains all winter? 
3. How did the cattle happen to be in Texas when 
the white settlers arrived? 
IviAKING COMPARISONS 
Directions: 
Write a short paragraph on one cf the following: 
1. If you had your choice, in which settlement of 
the lands beyond the Appalachian~ would you like 
to have lived? State your reasor below. 
2. How would the life of a pioneer today compare with 
the life of a pioneer during the westward settlements? 
HOW WELL CAN YOU DRAW? 
Directions: 
Draw pictures of at least five things you would 
have seen if you had settled in the west. 
:1·4_2 
PLACING WORDS IN CORRECT CATEGORY 
Directions: 
Here 
Make three headings on your paper as below. 
Place the words from the Word List in the 
correct column. Some words may be used more 
than once. 
Food Clothing Shelter 
is the list of words: 
dugout chaps buffalo 
moccasin leather fur 
sombrero hides vegetables 
sodhouse log cabin feathers 
hogan wigwam rabbit 
canes wheat fruit 
.flatboat kerchief trousers 
TRAVEL IN PIONEER DAYS 
Imagine how hard it would be for us to travel, if we lived 
in the early days in our country. We forget sometimes that at 
one time in our country, there were no roads. There were no 
trains, no cars, no airplanes. 
The settlers learned how to travel and move goods from the 
Indians. The Indians traveled in two ways; by water, and by lan 
If they lived near water, they traveled by water, if pos-
sible. Most of the land in the Ohio River valley was forests. 
To travel overland was too difficult, so they used the rivers. 
The Indians used two kinds of boats. One was called the canoe. 
This was a light shallow boat. It could be carried overland be-
ween rivers. These were made from the bark of a tree, usually 
he birch tree. 
The second boat was called a dugout. This was made from a 
runk of a tree about thirty feet long and about three feet in 
~hic~ess. This was dug out with an ax. It was a very strong 
poat. It could not be carried overland. 
The American colonists used both kinds of boats. They used 
ore dugouts than canoes. They had too many accidents with the 
. ~ 
[
I anoes. 
Vl.hen the Indians traveled by land they followed paths. Most 
I f these paths had been made by buffaloes as they went from place 
o place. Many of these paths became our National highways. 
:l44 
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The Indians had no beasts of burden. Occasionally they 
used a dog to draw a sled. Most of the time, they carried their 
goods on their backs. 
As the settlers traveled further west, these paths became 
the pioneer roads. 
Not long after the opening of the West, oxen and mules were 
used to carry goods and people. Then came the horses and later 
the trains. How surprised the Indians would be if they could 
see our modern way of travel. 
/. 
AN EXERCISE IN SK~MING TO LOCATE INFORMATION FROM TEXT 
I 
I Directions: 
Skim the story of Travel in Pioneer Days to locate 
the missing words. 
1. The pioneer settlers learned how to travel and 
move goods from 
-----
• 
------
2. If they lived near water, they traveled 
---
3. The Indians used both kinds • 
• 
4. The American colonists used more than 
----· 
5. The Indians had no 
• 
6. As the settlers moved west, the buffalo paths 
became the roads. 
OVERLAND TRAILS 
Early in our history men of great courage hunted for the 
I best routes to the west. The most important trails across the 
p ountry between the Mississippi and the Rocky Mountains were the 
,. 
~anta Fe and the California. From the Rockies to the Pacific 
Ocean were the Oregon and the Spanish trails. 
Before the coming of the railroads the settlers going west 
~ad to walk, ride horseback, or use wagons. These wagons trav-
eled together in numbers. There were two reasons for this. One 
jwas the settlers could help one another if trouble arose. 11he 
other was protection from Indian attack. These wagons were 
drawn by mule or oxen. The animals had to be changed often. Can 
you tell the reason? 
There were two kinds of wagons. One was the stagecoach. 
This was used for shorter journeys, although some did travel 
across the country. The stagecoach held from nine to fourteen 
people. The driver's seat held two besides himself. Most often 
the mailman rode in this seat. Because this wagon was lighter 
than the larger wagon, it traveled faster. These wagons were 
~ade in Concord, New Hampshire. They were sometimes known as 
Cpncord Coaches. 
The luggage and mail were carried on the roof of the stage-
coach. The passengers were crowded into the coach. There was a 
sort of curtain which could be closed to keep out the rain and 
wind. There was no room for sleeping except in the seats. You 
can imagine how little sleep the travelers had as the coach 
swung from side to side as it bumped along its wayl 
These coaches were drawn by horses. The horses were changed 
every fifteen miles. Sometimes they traveled one hundred miles 
in one day. It took twenty-one days to go from st. Joseph to 
California along the Santa Fe Trail • 
. ;; -·· 
CONESTOGA WAGONS 
The wagons forming the wagon trains were called Conestoga 
wagons. They are often called, "Covered Wagons." The word Con-
estoga co~es from a valley in Pennsylvania where these wagons 
were made. 
These wagons were made higher at both ends than in t h e 
middle. This made a lower place in the center of the wag on so 
that the baggage could not fall out. These wagons were painted 
red, white and blue. The lower part was painted blue with a red 
bank across the top. The wheels were pain ted red. Across the 
top and sides was stretched a large white canvas. This helped 
protect the riders against rain, dust, and wind. The women and 
children rode in the wagons. The men usually walked. 
\~en night time came the animals were untied and the wagons 
drew along side each other to form a circle. Inside the circle 
the animals were kept. Fires were built and the cooking was 
done here. The travelers slept in the wagons or out in the open 
The men took turns to guard a gainst any possible attacks by the 
Indians or wild animals. Because t hese looked like boats with 
white sails they were sometimes called "Prairie Schooners. 11 
TRAVEL BY BOAT 
Before the coming of the white man, the Indians used boats 
lfor travel on the rivers and lakes. We have read how the New 
England woodsmen Indians used the canoe; how the Plains Indians 
used the rounded out boat whicb. was called a bull boat. Then 
there was the dugout which was made by digging the middle out of 
a log. The white man used these more often than the canoe. They 
did not tip over as did the canoe. 
As our settlers moved west they found it easier to move by 
boat. The first route was over the Ohio River. Many reached 
the Ohio River at Pittsburgh by foot. Here they got lumber and 
built t h eir boats which were called flatboats. These flatboats 
were like a large raft from sixty to a hundred feet or more long. 
On t h is raft was built a small hou se in which the family lived. 
Sometimes this house was in the middle of the raft. Some of 
them were placed at the farthest end. Often there was a shed 
for the animals. Everything that these settlers were g oing to 
need in their new country was placed on this boat. A small boat 
used for going ashore was pulled behind this boat. The women 
did their wash ing and cooking inside the house. The children 
played_ on the boats. Do you think some of them may have ~allen 
overboard? 
These flatboats drifted down the river with the current. 
There was a lo~g pole at the rear of the boat which helped to 
steer the boat. Many times the boat became stuck on sandbars in 
the river. That meant hard work to get the boat afloat once 
~ore. \Vhen the travelers reached the end of their trip, the 
boat was taken apart. The wood was used to build a cabin. It 
has been said that as many as one thousand flatboats went down 
the Ohio River every year. Later when the settlers lived in the 
Louisiana Territory, the flatboats went down the Mississippi too. 
We know that the settlers of the Ohio Territory used to ship 
their goods to the colonists along the Atlantic Coast. This 
kind of boat was used until the invention of the steamboat. The 
next story will tell you about this. 
WORD :MEAN I NGS 
Directions: 
Read across each line. Cross out the word 
that does not belong. 
cruel friendly unkind 
trip journey message 
earlier sooner softer 
fast slow quick 
rapidly swiftly happily 
riders horsemen walkers 
famous unknown kno~m 
hard easy difficult 
trails paths bridges 
canoe dugout stagecoach 
.. · 
AN EXERCISE IN CLASSIFICATION 
Directions: 
Place the words in the list below under 
their proper headings. 
flat boats canoes bullboats 
dugout wikiup stagecoach 
Conestoga wagon wagons wigwam 
lodge hogan Clermont 
adobe hut mules oxen 
Travel E;[ Water Travel E.z Land Indian Homes 
II Match the words in Column I with words in Column II. 
Write the numbers from 1 to 10. Write the letter 
of corresponding word next to correct number. There 
will be one left over. 
For example number 1 would appear: 1. g 
1. dugout a. a swift stream of water 
2. bullboat b. not on purpose 
3 .• ' stagecoach c. a covered wagon 
4. Conestoga wagon d. higher land in a river bed 
5. accidentally e. animals used to carry goods 
6. prairie schooners f. bravery 
7. sand bars g. a log dug out in the center 
8. beasts of burden 
9. courage 
10. current 
and used as a boat 
h. another name for covered 
wagons 
j. a wagon used in pioneer 
days to carry mail 
k. animals found on the plains. 
III Copy the following sentences filling in .the blanks 
with the correct words from the word list. 
a. The Indians used two kinds of boats; the 
and the • -----------
b. Sometimes the flatboats became stuck on 
in the rivers. 
c. The flatboats drifted down stream with 
d. A was a round 
boat used by the Plains Indians. 
e. A prairie schooner and a covered wagon 
called a 
• 
the 
tub-like 
were also 
f. Mules and horses were used by -pioneers as 
-------· 
g. The carried passengers and mail 
in pioneer days. 
IV HOW WELL CAN YOU DRAW? 
Dii•ections: 
Draw a picture that tells something about 
the life of the cowboy. Talk about your 
picture before the class. 
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v Draw a circle around the words that describe 
1. A cowboy 
brave strong young happy 
reckless heavy light sod 
2. An Apache 
fierce warlike cruel kind 
gentle strong weak farmer 
3. A Pueblo Indian 
peaceful roaming warrior lazy 
quiet . strong brave kind 
4. A Forty-Niner 
slow tough cruel brave 
busy hard working savage cowardly 
5. A Pioneer Woman 
brave kind clever 
lazy busy farmer 
6. Sam Houston 
friend fighter explorer 
enemy mountai n man rich man 
:lS7 . 
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A CHECK TEST 
Directions: 
Draw a circle around the word which completes 
the sentences in the following. 
1. The boat used by the pioneers to carry goods down 
the Ohio was 
the canoe the flatboat the bullboat 
2. Before the coming of the horse the Plains Indians 
used to carry their goods by 
a steamboat a travois a raft 
3. The homes of the Plains Indians were made of 
bark mud logs 
4. A dugout was made from 
birch bark trunk of a tree hides 
5. Most of the time the Indians carried their goods 
on their backs on horses in canoes 
6. · The Indians followed paths made by 
the pioneers the buffaloes the fox 
=======~==-=~~==========-~~~--~-=-=-======================~================~F======= 
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-· ~· THE CLERMONT 
The Clermont was the first successful steamboat to be built 
It was built by Robert Fulton. It ran from New York City to 
lbany in 1807. 
It was a strange looking boat. Smoke came from its chimney 
People gathered in crowds along the shores of the Hudson River. 
They hooted and laughed at the idea of such a boat. They called 
it "Fulton's Folly." Most of the passengers who rode her on her 
first trip were invited guests. Several of them did not expect 
that she would be successful on this trip. But they were mis-
taken. After much puffing and straining, she began her trip up 
the Hudson. This was the first successful steamboat to be used 
in America. 
It took quite a number of years before steamboats were used 
in place of flatboats. The steamboat had two advantages over 
the flatboat. It could travel f'aster and it could travel also 
against the current of a river. You remember the flatboat could 
, ot do this. After its journey down the river, the flatboat was 
aken apart and the lumber used for a cabin. The invention of 
he steamboat made the cost of transportation by water cheaper. 
iSB 
THINKING ABOUT STATE}AENTS 
Directions: 
1. 
2. 
3. 
4. 
5. 
Some of the following statements are true; some 
are not. Place a check before those which are 
true. 
The Clermont was built by Robert Fulton. 
----
_____ Fulton invented the steam engine~ 
The first trip of the Clermont was not a success. 
----
The Clermont ran from Albany to Buffalo on its 
----first trip. 
The invention of the steamboat increased travel 
----by water. 
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HIGHWAYS AND CANALS 
With the invention of the steamboat and its use on rivers 
d lakes, travel by water became easier. But traveling by land 
still very hard. Good roads were needed if travel was to be 
aster and more comfortable. The United States Government de-
to ~1ild some good roads. The most important one to be 
was the "National Road." It ran from Cumberland, Maryland 
o Illinois. It crossed the states of Pennsylvania, Ohio, In-
iana and Illinois. It was said to be 700 miles long. It cost 
7,ooo,ooo. It was eighty feet wide. It was made with stone 
overed with gravel. Soon many people were using it for travel. 
ow different it must have been to travel on this road as com-
the travel overland through rough trails and over the 
and deserts. Many other roads were built, and this en-
ouraged people to move from one section to another. 
Another kind of highway which helped travel and transporta-
. ~io~ in early days was the canal. This was a waterway made by 
an. Great ditches were dug and water flowed through these 
itches. These were called canals. Horses and mules walked 
long the shores of the canals and dragged the boats along. The 
ost famous of these canals was the "E.rie Canal. 11 This ran from I - .  
j rie to Albany. It connected the Great Lakes with the Hudson 
iver and to the Atlantic Ocean. This was built when DeWitt 
f linton was g overnor of New York. This canal was 363 miles long 
It took 8 years and 3 months to build it. 
=-==-==========-========== ·-- ---
Another canal important to us here in New England was the 
"Blackstone Canal." Although it is not in use, it may be seen 
y those who ride the train from Worcester to Providence. The 
ailroad follows the canal. 
=~-=~=-=-~---=-=-=-=~=-=-=fl--=- --=--~ 
WORD STUDY 
Directions: 
Below is a list of words found in the stories 
on Pioneer Travel. You are to do several 
exercises with these words. 
Read the directions carefully t Here is the list. 
sand bars 
invention 
steamboat 
Clermont 
afloat 
wikiup 
overland 
difficult 
canoe 
dugout 
prairie schooners 
hogan 
lodge 
accidentally 
beasts of burden 
courage 
wagons 
bull boat 
wigwam 
adobe 
stage coach 
current 
Conestoga 
covered wagons 
flat boat 
tepee 
I a. Arrange these words in alphabetical order 
b. Look up meanings of words in dictionary; 
divide words into syllables and place accents. 
c. Write these words on your paper: 
invention afloat accidentally 
Underline the root of each word. 
CHOOSING THE RIGHT ENDING 
Directions: 
Circle the correct ending 
1. The Erie Canal was built by 
Thomas Jefferson DeWitt Clinton 
2. A canal is a 
large ditch river 
Jobn Fremont 
bridge 
3. Boats traveling through canals were pulled by 
animals people steam 
4. The first trip of the Clermont was 
successful not successful 
5. It ran from 
Albany to Buffalo New York to Albany 
Buffalo to Erie 
.... 
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THE FIRST RAILROAD 
After the invention of the steam engine, the steam locomo-
l ive came into use. This was used to draw trains that carried 
assengers as it does today. These railroads would look very 
strange to us today. 
The first passenger railroad to be built was the Baltimore 
and Ohio. This was in 1828. 
At first the passenger trains were strange looking. The 
people rode on a platform on wheels. On this platform were 
benches for forty people. These benches were inside a railing. 
Later there were coaches that looked like stagecoaches. These 
railroads became very popular. They helped men to settle on 
lands far away from rivers. They brought many people to the 
West. It was the coming of these railroads that brought to a 
close the famous cowboy era. 
=-=-=--=-=-=-=c.=oj·f=-----~ 
A QUIZZ GAIVlE -- WHO AlVI I? 
Directions: 
Here is a game that boys and girls like to play~ 
Choose the correct answers from the words below. 
There will be two left over. 
1. I was born in Switzerland. I came to California. I 
was interested in lumber. Something was discovered 
on my lmd . that caused many people to come to 
California. 
2. I lived in Tennessee when a boy. I fought against 
Santa Anna at the Alamo. I was one of the last 
five to be killed defending the fortress. 
3. I was a great hunter. I was one of the first white 
men to cross the Appalachians to hunt for fur bearing 
animals. I helped to build one of the first settle-
ments across the mountains. I helped to build the 
Wilderness Road. 
4. We were chosen by President Jefferson to explore the 
Louisiana Territory. We followed the Missouri River 
to its beginning. Later we crossed the ~ Rocky Moun-
tains and traveled to the Pacific Ocean. 
5. I am an Indian woman. I married a French fur trader. 
I was the guide who led Lewis and Clark across the 
Rocky mountains to the Pacific. 
6. I am an Apache Indian. I gave the United States 
Ar.my much trouble. I refused to stay on the Indian 
Reservation. I was captured and put into prison. 
7. My wife ' and I were missionaries in the Oregon 
country. We were friends of the Indians. Later 
they turned against us and killed us. 
8. I am the man who helped to make America a large 
country. I bought land from France. I was the third 
president of the United States. 
George Rogers Clark 
John A. Sutter 
Daniel Boone 
Dr. and Mrs. Whitman 
Geronimo 
=-=-===-==-===== -- =-~-==--======· 
Thomas Jefferson 
Lewis and Clark 
David Crockett 
Sacajawea 
Sam Houston 
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WHAT AM I? 
1. I have a French name. The Indians used me to carry 
goods from one stream to another. 
2. I am an -animal of the plains. The Indians used to 
hunt me. I can be found only in parks and zoos. I 
traveled with many others like myself. I was 
dang erous in a stampede. 
3. The Indians used me for their home. I was made of 
a few sticks of wood, and was covered over with 
mud. Sometimes skins were thrown to keep me warm. 
4. I am made of birch bark. I do not weigh -very much. 
The Indians and white man used me to travel on 
rivers and lakes. 
5. I am used for travel. I can go only down stream. 
Then I am taken apart and my wood is used to make 
a log cabin. When I am going downstrean1, people 
use me for a home. 
6. Spaniards brought me to this country. Indians 
stole me from the Spaniards. They used me to 
ride the Plains. I am very swift. 
dugout · 
buffalo 
\ . 
travois 
canoe 
horse 
flatboat 
hogan 
log cabin 
-~ 
. . 
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YOUR DUTY TO YOUR COUNTRY 
You have read the story of the growth of your country. You 
have learned how it grew from a small country with colonies all 
along the Atlantic coast to a large country stretching East to 
West, from the Atlantic Ocean to the Pacific, a distance of 3100 
miles. It is a great country. It is a country of forests, and 
plains, mountains and river valleys. It is a land of freedoms. 
It is a land where one can express one's opinions freely, with-
out fear of being punished. It is a land where one may go to 
any church of his choice. It is a lru1d of opportunity for all. 
It is a land where people can live in comfort and be happy. 
But this land did not just happen. Our country is great 
because our forefathers made it so. They worked hard and suf-
fered much to make it so. They did so to make this country the 
greatest country on earth. 
Your job then, is to keep it so. How can you do this? You 
can do your best in everything you do. You will soon be the cit 
izens of this great land. You will vote. You will make the 
laws. You will be expected to obey these laws. It will be your 
duty to preserve this great nation. You can do this by obeying 
its laws, and by living in peace with others. 
Some of you may do great _ things. Others may not. But all 
of you can·· ·be honest and true. You can be loyal to your flag 
and country. You can always remember the good example the early 
ioneers set before you. You must always remember that any 
~67 
country is great and good only because it is made that way by 
great and good men and women. 
Last of all, you cari thank God for the great privilege He 
has given you; the privilege of living in the United States of 
America. 
AN EXERCISE 
Directions: 
On the lines below write a few statements on 
the topic, "A.merica--Vfuat it Means to Me ." 
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tAP EXERCISES 
Directions: 
Following this page you will find three maps. 
Before the name of the place below place the 
number on the map that matches the place. 
The Old West Texas 
--- ---
Appalachian Mt s. 
---
California Trail 
Louisiana Purchase Santa Fe Trail 
---
Route of Lewis-Clark 
---
Oregon Trail 
New Orleans Chisholm Trail 
---
On the second map, print the names of the 
following where they belong. 
North, South, East, West 
Atlantic Ocean 
Pacific Ocean 
Ohio River 
Mississippi River 
Missouri River 
Appalachian Mountains 
Rocky Mountains 
Gulf of Mexico 
Mexico 
On the third map make a picture map that tells 
the story of the Westward Movement of the early 
pioneers. 
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VOCABULARY 
adobe "cov1 puncher" 
adopt Cumberland Gap 
Alamo current 
ru1nex desert 
annexation dictator 
antelope diggings 
Apache ditch 
Appalachian elk 
bison era 
blaze expedition 
Boonesboro explorer 
boundary flatboat 
buffalo ford 
bull boats foothills 
canal --~fort 
canvas forty-niners 
caravan Fremont 
cession frontier 
claim Fulton 
clearing Geronimo 
Clermont gold 
Clinton 
coaches 
colonist 
Conestoga 
---· _--,=---==--"-='IF==-
gourd 
gravel 
highway 
hogan 
· ~ 
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inn prospector 
invention pueblo 
Isthmus of Panama 
Jefferson purchase 
journal raft 
journey reservation 
lodge Rio Grande 
"log-rolling" Sacajawea 
long hunters sandbars 
mapmaker Santa Anna 
mining Santa Fe 
Mississippi saplings 
Missouri savage 
moccasins settlement 
movement settlers 
navaho sod 
New Orleans squatter 
nomads tavern 
overland territory 
oxen trail 
pack-horse trapper 
panning travois 
pat:b..finder treaty 
pioneer tribes 
pony express turquoise 
- ·-----===- =-=--
colorful "homespun11 prairies wagon 
conquer tthouse-raising" "prairie Schooners" 
wagon trails waterway wigwam wikiup 
wilderness Wilderness Road woodsmen valley 
===11=-=---=-=---
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CHAPTER V 
SUMlflARY AND CONCLUSIONS 
The trend of Modern Education is to meet the individual 
needs of the child. The great emphasis at the present time is 
on the gifted child, and on the mentally-deficient group. In 
view of this fact, it appears that more emphasis should be put 
on the needs of the dull-normal, than is given at the present 
time. 
In many classrooms, this last group comprises about twenty 
percent of the entire group. This group has experienced great 
difficulty in reading and are often seriously retarded in all 
their content studies because of this reading disability. Un-
less the members of this group are given encouragement and effec 
tive help, negative and crften unfortunate attitudes toward 
school are likely to appear, Often undesirable behavior atti-
tudes follow as a result of these emotional conflicts. Such 
children need encouragement and approval for any gains they make 
no matter how small the gain. 
Educational adjustments must be made through correct meth-
ods of teaching and proper adjustments in the school curriculum. 
One of the most effective ways to meet these needs is by means 
of suitable textbooks and workbooks that meet their level of 
reading. These books must satisfy the interests of the members 
of this group. On a sixth grade level these interests are high, 
but unfortunately most textbooks for sixth grade are difficult 
-=====If=-----= 
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for the slow-learner to read because of his inability to compre-
hend the material and his failure to understand the vocabulary. 
By providing the slow-learner with reading material that 
satisfies his interests and enables him in comprehension of the 
subject matter, the mental hygiene of each member of his group 
is improved. He is less likely to fail in his studies if given 
material that he can easily comprehend. 
The relation of reading comprehension to social studies is 
of admitted importance. Reading for the slow child is a very 
difficult and rather elaborate process, and every aid possible 
must be given him in order to assure him of success and approba-
tion for himself and among his fellow classmates. 
The slow child, in company with the average and bright, 
will be the future citizens of our land. They will be the fut 
parents of our children. Therefore, the responsibility for de-
veloping the capacities of the members of this group rests very 
heavily on all with whom he may come in contact. 
By providing materials of interest to the members of this 
group, much can be done to improve their standing among their 
peers. Once their success is assured to them, their attitudes 
undergo a change. Encouragement displaces discouragement, and 
success displaces failure. 
Therefore some of the problems confronting educators who 
st provide for an adequate program for the slow learner are: 
1. To recognize the fact that the slow learner comprises 
a sizable portion of most classes. 
~-==~~-============ ===========================-=·~~=-===~==~==--·--
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2. To know the problems o~ the slow learner and to 
make provisions ~or them in curriculum adjustment. 
3. To be cognizant o~ the characteristics of the slow 
learner and to e~~ect teaching methods that can be 
used to their greatest advantage. 
4. To create in these individuals by proper teaching 
techniques and guidance the desire to develop his 
abilities to their greates t capacities. 
5. To create in them a desire ~or approval and appro-
bation o~ their ~ellow classmates by providing 
a curriculum th~t will result in success~ul 
accomplishment. 
6. To enrich the program by means 6~ audio-visual 
aids, a program in art and music • 
. 7. To provide opportunities ~or daily experiences 
through various activities, that will enable the 
child in this group to ~eel that he is a necessary 
part o~ his own and other groups. 
8. To achieve through these various methods a suc-
cess~ul and happy child, and ultimately a desirable 
citizen o~ the ~uture. This is his heritage. (~) 
"'.... 
SUGGESTIONS FOR FURTHER STUDY 
1. The writers are cognizant of the ~act that this manual 
o~ sugges~ions is but suggestive. It is by no means all 
inclusive. 
2. It would seem that this manual might be more ef~ective 
i~ the material could be used with a slow learning group and the 
results evaluated. 
3 . It might be that a manual in Geography to accompany 
this one might be o~ bene~it to this study. 
4. Since one o~ the present needs in ru~y school s yst em is 
concerned with the problems o~ the slow· learner, it would seem 
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that a study of the present curriculltm should be made and a list 
of minimum essentials expected of the slow learner would be of 
great value to any class-room teacher. 
:180 
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